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CHAPTER I 
PROBLEM AND PROCEDURE 
In the past few years the student teaching experience and the 
role of the supervisor in it have become increasingly important in 
teaoher education. In this phase of teacher education status appraisal 
through systematic research has been limited. 
I. THE PROBLEM 
The purpose of this study was to determine the role of the super-
visors in the secondary student teaching programs ot Iowa colleges and 
universities during the winter and spring of 1968. Kore speoitioa.lly, 
the investigator wished to determines (1) the basio structure of the 
programsJ (2) the general nature and organi~ation of the different 
phases ot the programs with whioh the supervisors were conneotedJ 
(3) what responaibilities were assumed by the supervisors in the various 
phases of the programs, with special emphasis on what experiences were 
proTided for the student teachers through the classroom teaoher-
supervisors; and (4) how the supervisors respectively and comparatively 
functioned 1n relation to their responsibilities. 
By considering the data of the investigation in the light of 
related literature, the investigator wished to be able to reach some 
valid and profitable conclusions as to adequacies or possible inade-
quacies of the programs and their supervision. 
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II. DEFINITIONS OF TERMS USED 
Student teaohing. As a pe.rt of their teacher-training program, 
most oolleges and universities have a course which they call pre-servioe 
internship or experience, practice teaching, student teaohing, or some 
similar designation. For the atu~ the term ''student teaching" was 
used. The nature of this course may vary according to the college or 
university, but generally the course is a culminating type experience 
in whioh the student preparing to be a teacher has the opportunity to 
be in a classroom situation and implement the philosophy and theory, 
apply the psychology, employ the methods, and use the subject matter 
backgrounds acquired in previous study. In the study any college stu-
dent in a student teaching course was termed a "student teacher." 
College supervisor~ classroau. teacher-supervisor. The student 
teacher usually is guided through the student teaching course or period 
by supervisors who may be considered as falling into two categories. 
For the study any person who had a direct responsibility in the guidance 
of one or more student teachers and was directly connected with a col-
lege or university was called a "college supervisor" J any person who 
had the responsibility of guiding one or more student teachers in the 
seoondary school class or classes he was teaching was designated a 
"ol ssrocm teacher-supervisor." 
On-oa:m.;eus ~ otf-oampus schools. Depending on the particular 
program.., a student teacher may do his student teaching in an on-campus 
3 
secondary school, off-campus secondary school, or both. In the study 
the term "laboratory" is used interchangeably with "on-campus'' and 
the term "cooperating" was used interchangeably or in canbination with 
.. 
"oft-campus. 
III. IMPORTANCE OF THE STUDY 
Of' the many problems that the secondary schools are f'aoing now, 
the shortage of good teachers commonly is recognized as most crucial. 
The .!!· S. !!!!_ ~ World Report., through excerpts from a joint report 
of' the Educational Policies Commission of the National Education Associa-
tion and the American Association of School .Administrators., reported 
that in the present school year well over eighty thousand teachers in 
American public schools have substandard or emergency credentials. 
The report stated that it was impossible to come to any other conolu-
aion than that hundreds of thousands of American children at every 
level of education are denied ccnpetent teaching. Another statement 
quoted was to the effect that the highest single priority in responding 
to the contemporary challenge to .American education is the recruitment, 
education, and retention in the profession of qualified teaohers. 1 
A vital part of a teacher education program is the student teach-
ing experienoe. Gruhn said, "Student teaching is the most important 
l"Thousands ot American Children Are Denied Competent Teaching, n 
u. s. ~~ World Report, XLIV (January 24. 1958), 84-86. 
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phase or your teaoher-eduoa.tion program."l Grim and llichaelis saids 
A high point in the pre-service education of all teachers is 
their student teaching experience. Research related to the effective-
ness of teach.er education courses usually has placed student teaching 
at the top of the list.2 
There are two major reasons that student teaching is so impor-
tants it is something real and practical, and success in student teach-
ing has a lot to do with getting a job and with success on the job. 
The student teaching experience is a crucial pivotal point. During 
this period the direction and impetus for professional developnent 
should be given a running start. 
The supervisors are the primary factor in the operation of the 
student teaohing program. The worth ot the student teaching experience 
is determined largely by the supervisors because they have the major 
responsibility tor providing the e.xperie~oe and guidance for the student 
teacher. 3 
Beoause of this the investigator saw the value of determining 
the responsibility and tunotion ot the supervisors in the secondary 
student teaching programs in Iowa colleges and universities during 
the winter and spring of 1958. It was hoped that such a status study 
lwnliam T. Gruhn, Student Teaohinf ~ the Secondary School 
(New York, The Ronald Press Company, 1954 , P• 3. 
2Paul R. Grim and John u. Michaelis, The Student Teaoher in the 
Secondary School (New York1 Prentioe Hall, Iiio:-, 1963), P• vii. -------
3Kermit A. Cook, May L. Wilt, and Y. Mildred Woofter, Student 
Teaching_ in the Secondary .School (Dubuque, Iowas ffin.. c. Brown Canpany, 
1964), p.1sr.-
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would make possible some evaluations as to the adequaoies or possible 
inadequacies regarding the student teaching programs and the activity 
of their supervisors, and, it needed, lead to acme beneficial reoom-
menda tions. 
IV• METHOD AND PROCEDURE 
Jhergenoe ~ ~ problem. During the last two years the investi-
gator had the privilege and responsibility of being a olasaroan. teaoher-
supervisor in the Drake University secondary aohool student teaching 
program. This experience led to an increased knowledge and interest 
in student teaching and its supervision and prompted the investigator 
to explore related literature. 
Involved in the locating and defining of the problem were the 
following materials, (1) handbooks and manuals tor the supervisor 
and/or student teacher; (2) textbooks for the classroom teacher-supervisor 
and/or the student teacher; (3) yearbooks and reports by such organiza-
tions as The American .Association of Colleges tor Teacher Education. 
The Association for Student Teaching, The American Association of Teaohera 
Colleges. The American Council on Education, and The National Eduoation 
Association; (4) masters theses and doctoral dissertations; and (6) 
periodicals. 
The materials pictured the trends in the organisation and function 
ot student teaching programs and revealed the nature and importance of 
supervision in those programs. Research disclosed that no status study 
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oonoerning organ1%ation, function, and supervision bad been made tor 
Iowa college and university secondary school student teaching programs 
as a whole. This faot, along with the literature studied, suggested 
the value of such a study. 
Information needed. The first area of information desired con-
cerned the general structure of the program.a suoh ass (1) the length 
of the student teaching period; (2) the time spent by the student teacher 
with the classroom teacher-supervisor each day; and (3) the type(s) 
of secondary sohools used. 
The second area of information desired concerned the nature and 
organization of the program.a in the following phasess (1) assignment 
of the student teacher; (2) organization and development of activities 
and experiences; (3) preparing tor and orienting the student teacher; 
(4) areas of experience provided tor the student teacher through the 
classroom teacher-auperviaorJ (5) structure of the supervision; and 
(6) evaluation of the student teacher. 
The third area of information desired concerned what responsi-
bilities were assumed by the upervisors in the various phases of the 
programs, and the fourth area concerned how the supervisors respectively 
and comparatively functioned in relation to those responsibilities. 
Development and desig!l 2!_ questionnaire. To secure the desired 
information a questionnaire was developed. Of the phases of the second 
area of information desired, the one that concerned ''areas of experience 
.1 
provided for the student teacher through the classrocm teacher-supervisor" 
was very important. It represents the toous and object of the student 
teaching program as a whole. The questions for this part of the ques-
tionnaire were developed primarily from the handbooks, manuals, and 
textbooks tor the student teacher and classroom teacher-supervisor. 
Through assimilation of these materials the investigator arrived at the 
following topic headings to designate areas of experienoet (1) Pro-
fessional Attitudes; (2) Planning for Instruction; (3) Methodology and 
Learning Activities; (4) Materials of Instruction; (5) Understanding 
and Chidance; (6) Evaluation of Pupil Progress; (7) Administration of 
Classes and Hcme RoQllJ (8) Extra-claas Responsibilities; (9) Relation-
ship with Pupils; (10) School-community RelationshipsJ and (11) Indi-
vidual Abilities Necessary tor Good Teaching. Many items were included 
under each of these headings. 
Much of the form and substance of the questions for the other 
areas of information desired were drawn from a 1948 report of a study 
of school and canmunity laboratory experiences in teacher education by 
the sub-oamnittee of the standards and surveys committee ot The .American 
Association of Teachers Colleges. 1 
To determine the basic struoture ot the programs, items were 
developed under the following question subjectas (1) The Length of 
1 John G. Flowers ( chairman) and others, School and Canmuni ty 
laboratory Experiences~ Teacher Eduoation (n.p.t The""Aiiierican Assooia-
tion of Teachers Colleges, 1948). 
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the Student Teaching Program.; (2) Time Spent by Student Teacher with 
Classroom Teacher-supervisor Each Day; and (3) Type of School in which 
Supervisors Supervised. 
To determine the nature &nd organization of the prograina in the 
assigmnent of the student teacher, items were developed under the fol-
lowing question subjectss (1) Factors Serving as a Basia for Assign-
ment; (2) Those Who Make the AssignmentJ a.nd (3) When Classrocm Teacher-
supervisor Is Informed of the Assignment. 
To determine the nature and oreanization of the programs in the 
organization of activities and experiences. items were developed under 
the following question subjects, (1) Who Assists Director of Student 
Teaching in Program Developnent; (2) Organization of Teaching-learning 
Experiences and Responsibilities; and (3) Factors Determining which 
Activities Were Included. 
To determine the nature and organization of the programs in pre-
paring for and orienting the student teacher, items were developed 
under the following question subjects, (1) Preparation by the Class-
roan Teacher-supervisor tor the Student Teacher; and (2) Orientation ot 
the Student Teacher. 
To determine the nature and organization of the programs in the 
structure of supervision, items were developed under the following 
question subjectsa (1) Those Responsible for Supervision; {2) Whioh 
Supervisor Has Responsibility in Certain Problem Areas; (3) Developnent 
and Supervision of Activities; (4) How the Student Teacher Is Helped; 
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(5) Conferences with the Director ot Student Teaching; (6) When the 
College Supervisor Supervised the Student Teacher; (7) When the College 
Supervisor Held Conferences with the Student TeaoherJ and (8) Written 
Materials Used tor Gtidanoe. 
To determine the nature and organization of the programs 1n 
the evaluation or the student teacher. items were deTeloped under the 
following question aubjeetsa (1) Nature ot the Evaluation; (2) Those 
Responsible tor the Evaluation; (3) Form of the Final Evaluation; and 
(4) Who Makes the Final Evaluation. 
All questions related to areas of desired information that involved 
probable responsibilities for the college supervisor and/or classroom 
teacher-supervisor were designed to determine just what responsibilities 
were assumed by them. The same holds true tor the student teacher. 
This was done to enable the determining of the respective and oanpara-
tive tunction of the supervisors and student teacher as they operated 
1n the various phases of the program. 
In the developnent of the questionnaire certain principles for 
student teaching out across many areas in influencing the developnent 
or items for questions. The principles weres (1) a program should be 
planned and administered in terms of the needs of the individual student 
teacher; (2) supervision and guidanoe should involve a cooperative effort 
that permeates all of the major phases of the student teaching experience; 
(3) the student teacher should play a major part in the planning, guiding, 
and evaluating of his own experienoes; and (4) evaluation must be 
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purposeful, comprehensive, and continuous. These principles are con-
sidered in more detail in the following chapter. 
The questionnaire was designed so that it could be used in 
securing information from. the director of student teaohing, any other 
person or persons with the oolle ge serving as a oolle ge supervisor, 
and the classroom teacher-supervisor. 1 
The directions of the questionnaire requested that the respondee 
answer the questions which were directly related to him, and that for 
each question he answered he should check the appropriate option or 
options. 
Five teachers at Fast High School in Des Moines, Iowa, cooperated 
in a pilot study to reduce ambiguity and refine the instrument. The 
complete questionnaire is reproduced in the Appendix. 
Selection~ colleges. A list of all Iowa colleges and univer-
sities which had a teacher-training program in secondary education was 
secured from the files of the Iowa State Department or Publio Instruo-
tion. 
Distribution of questionnaires. All Iowa colleges and univer-
sities which had a teacher-training program in secondary education were 
contacted through the director of their secondary student teaching 
program. and asked to participate in the study. 
lsee Appendix. 
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The director was asked to complete an enclosed questionnaire 
and return it at his earliest convenience to the investigator. The 
director was also asked to forward the number of any college supervisors 
in his program other than himself so the investigator could send ques-
tionnaires for distribution to them. 
Also obtained from the director werea (1) the name and location 
of each secondary school that his program was or would be utilizing 
during the winter and spring semesters in 1968; (2) the name of the 
principal at the respective schools; and (3) the names of the teachers 
at these schools who were or would be classroom teacher-supervisors 
in his program during the designated time. 
Questionnaires then were sent to each of the directors for dis-
tribution to any other college supervisors in his program and to the 
principals for distribution to the teachers in their respective schools 
who were acting as classroan teacher-supervisors. In all correspondence 
results of the study were promised on request and anonymity 1'8.S assured. 
For the return of each completed questionnaire and any other informa-
tion requested by the investigator, a stamped self-addressed envelope 
was provided. To obtain accurate response and a high percentage of 
return, two, and in a few oases three, follow-up letters were sent. 
Response 2.£ ~ oolleges ~ ~ supervisors. ill twenty-four 
or the Iowa colleges and universities which had a teacher-training 
program in secondary education were contacted. The seventeen who 
participated in the study are listed belows 
School 
Briar Cliff" College 
Central College 
Coe College 
Cornell College 
Drake University 
Iowa State College 
Iowa State Teachers College 
Iowa Wesleyan College 
Loras College 
wther College 
Morningside College 
Parsons College 
State University of Iowa 
University of Dubuque 
Wartburg 
Westmar 
William Penn College 
Location 
Sioux City 
Pella 
Cedar .Rapids 
Mount Vernon 
Des Moines 
Am.ea 
Cedar Falls 
Mount Pleasant 
Dubuque 
Decorah 
Sioux City 
Fairfield 
Iowa City 
Dubuque 
Waverly 
LeMara 
Oskaloosa 
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There were seven schools which did not participate, most of which 
were small. In the list of those that participated, there are fourteen 
colleges and three universities. Two of the colleges, Briar Clift 
and Loras, are Catholic schools. For their respective student teach-
ing programs, Briar Cliff utilized a public coop rative school and 
14 
TABLE I 
COLLEGE SUPERVISORS AND CLASSROOM TEACHER-SUPERVISORS REPORTED 
IN EACH SCHOOL'S PROGRAM. AND THE NUMBER OF EACH RESPONDING, 
IOWA SECONDARY STUDENr TEACHING PROCRA?§, 1958 
The seventeen participating Collage Number Classroom Number 
oolle ges and supervisors who teacher- who 
universities designated Responded supervisors :responded 
designated 
Briar Cliff College 2 2 3 2 
Central College 1 1 12 12 
Coe College 1 1 43 36 
Cornell College 2 2 12 11 
Drake University 6 4 70 66 
Iowa State College 13 10 53 45 
Iowa State Teachers College 6 5 86 36 
Iowa Wesleyan College 1 l 23 21 
Loras College 1 1 0 0 
Luther College 3 3 98 73 
Morningside College 1 l 24 24 
Parsons College 1 1 0 0 
State University of Iowa 1 1 0 0 
University of Dubuque 1 1 0 0 
Wartburg College 7 4 21 21 
Westm.ar College 1 1 33 12 
William Penn College 2 2 1 7 
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Loras, a parochial. Loras did not forward the names ot the classroom 
teacher-supervisors who were in the parochial school. The State Uni-
versity or Iowa and Westmar College both used parochial cooperating 
sohools in addition to public cooperating schools. The University of 
Iowa did not send the names or the olassroom teacher-supervisors. 
Westmar College did, ho ever, and the eight classroan teacher-supervisors 
from this parochial cooperating school are the only ones of the 405 
contacted who -were not located in public cooperating schools. 
Of the seventeen colleges and universitieswhiohpartioipated, 
the number or college supervisors and classroom teaoher-aupervisors 
who were designated as being in each school's program and the respective 
n\mlber of each who responded when oontacted by the investigator are 
shown in Table I. 
The head of the departanent of teaching at Iowa State Teachers 
College did not send the complete number of classroan teaoher-supervisors 
in their program but referred the investigator to the college's six 
off-campus coordinators. The coordinators at Fort Dodge, Iowa, and 
Independence, Iowa, completed and returned a questionnaire but did 
not forward the number or names of the classroan teacher-supervisors 
in their respective program.s. There was no response from the coordi-
nator at Mason City, Iowa. Thus, the secondary st\ldent teaching program 
at Iowa. State Teaohers College was larger than is ind1oated by the 
figures in Table I on page 14. 
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Some off-campus secondary schools did not acknowledge the receipt 
or the questiollllairea sent to them and this prevented the investigator 
from knowing whether or not the classroom teacher-supervisors at these 
schools received the questionnaires. The colleges and the respective 
number of classroom teacher-supervisors so involved are indicated as 
follows s 
Iowa State College 2 
Iowa State Teachers College 24 
Coe College 3 
Luther College 3 
Some off-campus secondary schools returned the questionnaire 
and either indicated that they would not be able to participate in the 
study or gave no explanation. The colleges and the respective nwnber 
of classroom teacher-supervisors in their program so involved are indi-
cated as follows s 
Iowa State Teachers College 18 
West.mar College 21 
lllther College 12 
Loras College, Parsons College, State University of Iowa, and 
University of Dubuque did not designate the classroom teaoher-aupervisors 
in their respective programs and as a result the investigator could 
not include them in the study. 
Therevere fifty-three classroom teaoher-aupervisora designated 
by Iowa State College. This figure does not inolude a large part or 
16 
their student teaching program beoause the student teaching experience 
tor many students in the Division or Vocational Agriculture and all 
students in the Division of Soienoe did their student teaching during 
the fall quarter. 
or the 50 college supervisors and 402 olaasroom teacher-supervisors 
who the investigator is reasonably sure received a questionnaire, 41 ool-
lege supervisors at 82 per cent, and 367 olassrocn teacher-supervisors 
at 91 per cent responded. The total number of supervisors responding 
was 408 which figured at 90 per oent. 
Presentation of the data. To present the data appropriate tables 
----------
and tabular arrays were developed for the questions in the following 
areass (1) Basic Structure of the Frogram.J (2) Assignment of the Stu-
dent Teacher; (3) Organization of Activities and Experiences; (4) Pre-
paring for and Orienting the Student Teacher; (6) Areas of Experience 
Provided for the Student Teacher Through the Classroom Teaoher-supervisorJ 
(6) Structure of Supervision; and (7) Evaluation of the Student Teacher. 
A few questions, the results of which proved insignificant to the focus 
of the study. were omitted from the presentation of the data. 
Organization .2!_ remainder _2.! thesis. Chapter II consists of a 
review or related literature. Chapter III presents the findings of the 
questionnaire. Chapter IV consists of a summary of the first three 
chapters and conclusions drawn from consideration of the data in light 
of the related literature. 
CHAPI'ER II 
REVIEW OF THE LITERATURE 
A survey or related literature was made to provide a framework 
for the development of the study. The readings were directed to s 
(1) the history of teacher eduoation; (2} the organization and develop-
ment of student teaching programs; (3) criteria for student teaching 
programs; and (4) the role of the supervisor in student teaching. 
I. A BRIEF HISTORY OF TEACBER EDUCATION 
In 1940. Harold Benjamin saids 
No other type ot professional education in the history of the 
world has had so rapid an increase in fifty years as occurred in 
connection with the preparation of' teachers in the United States 
during the period 1890-1940. 
There is some suspicion that the quality of the teacher education 
program has not kept pace with its growth in size. Certainly the 
general pattern has not changed appreciably in many- years. With con-
spiouous exceptions, the 1910 subject-matter preparation tor pros-
pective high school teachers--given at the hands of subject-matter 
specialists, supplemented by courses in education.al psychology, 
philosophy, and methods, and made ''practical" by practice teaching 
in a laboratory school as impractical as theory can make it--still 
constitutes rather closely the arrangement in many plaoes for the 
education of high school teachers in 1940. • • • The people in 
the United States have very little notion in what they are trying 
to do in teacher education, and those who are professionally charged 
with informing and inspiring the people in educational matters 
seem to be hardly better equipped than the general public in the 
area of teacher preparation.l 
lRaleigh Schorling, Student Teaching (ed.), l:arold Benjamin 
(first edition; New York and Londons Moc.aw-Hill Book Canpany, Ino., 
1940), P• xi. 
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Benjamin later qualified this discussion by asserting that he 
did not care to paint too gloomy a picture because there were abroad 
in the profession, at that time, a vigorous spirit ot self-criticism 
and a willingness to act on well-considered plans for improvement of 
professional practice. 
At about the same time that Benjamin was expressing these ideas, 
new concepts of the nauure of education in a democracy and the psyohology 
of learning were gaining acceptance. Growing was the conviction that 
education should not prepare the individual for a past culture through 
the mastery ot specific techniques and skills, but it should prepare 
the individual to live in a new emerging world by helping him to develop 
an ever-increasing ability to solve problems. 
Along with this conviction developed the belier, championed by 
Dewey., that we learn best through experience. He said -chat the canplete 
experience so necessary for learning included purposing, planning, 
acting, and evaluating.l 
To provide the "complete" experience for learning, educators 
were coming to the belief that the experience must be related to the 
particular needs of the learner and that, to do so, such factors as the 
learner's interest, ability, and previous experience must be considered. 
Also developing was a companion idea that, it the needs ot the learner 
lJohn Dewey, E:xperienoe ~ F,duoa tion (New Yorks The Ma.omillan 
Company., 1938). 
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were to be effectively understood and met. all those connected with 
the guidance ot the learner. including the learner himself. should share 
in the planning, guiding, and evaluating. 
Teacher education has been considerably influenoed by these 
trends in eduoationa.l philosophy and psychology. A significant develop-
ment discovered by Lindsay has been the increase in the provision of 
direct experiences throughout the tour yea.rs of the college program.. 
This is evidenced bys (1) the use of the laboratory school for more 
participation and observation; (2) the expanded use of the comm.unity 
and its many agenoiesJ (3) the including of more activity and laboratory-
type experiences in education.al psychology and methods courses; and 
(4) the increased use of off-campus schools in all phases of the sequence 
ot professional laboratory experiences, and espeoially in student teach-
ing. Lindsay further stated that. unfortunately, provision for individual 
differences of student teachers is lagging, the chief provision being 
through adjustments in the activities. 1 
II. ORGANIZATION AND DEVELOPMENT OF STUDENT TEACHIW 
Various approaches~ student teaching. <h-uh.n describes the 
lMargaret Lindsay, ~standard V--~ive Years After," Address 
delivered to joint meeting of A.A.C.T.E. and A.S.T., Chicago, Illinois, 
February, 1953. Seventh Yearbook, Amerioan Association of Colleges 
for Teacher Education, 1954, PP• 112-115, cited by Donald P. Cottrell. 
Teacher Eduoation for a Free Peotle (Oneont, New Yorks The .American 
Association of Colleges"'lo'r"'"Teae er Education, 1956), P• 199. 
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different approaches to student teaching that are used in teacher-
education institutions throughout the country. One plan is to have a 
school for student teaching purposes. organized and administered by 
the teacher-education institution itself. These schools are usually 
called laboratory, practice, or demonstration schools. A second plan 
is to provide student teaching opportunities in a limited number of publio 
or private schools, usually by contract arrangement, in the immediate 
vicinity of the teacher-education institution. Under this arrangement, 
a considerable n\nnber of student teachers are placed in a given school, 
the same teachers usually serving as classroom teacher-supervisors 
year after year. A third plan is to place student teachers on an indi-
vidual basis in schools that are not too far away frcm the teacher-
education institution. Under this plan, the placements are made in 
terms of the needs of the individual student in selected cooperating 
schools, with the number of students assigned to a given school being 
definitely limited. Some schools use a particular combination of these 
plans in striving to develop the program that best fits their philosophy 
and ciroumstances.l 
Regardless of their individual nature, student teaching programs 
as a whole reflect some common cbaraoteristics in their organization 
for administration and supervision. The programs usually are guided 
or headed by a central coordinator who may have a title suoh as "Head 
lwilliam T. Gruhn, Student Teachinr~~ Secondary School 
(New Yorks The Ronald Press Company, 1954, P• 4. 
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of the Department or Eduoationu or "Director of Student Teaching. u 
Depending on the nature and size of the program. any one or more of 
many people directly connected with the college may assist the director 
in the development of the program and guidance of the student teacher. 
These persons, referred to as college supervisors in the study, are 
usually subject specialists, department heads, guidance experts, or 
specially designated members of the faculty. In most student teaching 
programs, the person who has the day-by-day responsibility for the 
student teacher in the laboratory or off-campus (cooperating) school 
generally is recognized as the key supervisor. In the study this person 
was called the classroom teacher-supervisor. 
~ shift fran ~ laboratory to .2_ off-campus school. The 
laboratory school is being used more and more to serve the functions 
of experimentation, danonstration, and orientation, and less and less 
as the medium through which the student teacher does his student teach-
ing.l This does not mean that student teaching now is considered less 
important or that it is being neglected in teacher education. Increas-
ingly, the student teaohing experience is being shifted from the labora-
tory to the off-campus school. This is being done beoause it is thought 
that a more realistic and profitable experience can be provided for 
more student teachers through the off-campus school. The trend is to 
lHerman D. Behrens and Hazel Hicks, A Handbook for Student Teach-
ing (Dubuque, Iowa.: Vin. c. Brown Company, Iiio., l964).-
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provide students for their final student teaching, after observation 
and introductory participation in the campus or a cooperating school, 
with an experience as nearly a possible like the conditions with which 
they will be asked to deal in service. The dual arrangement provides 
the student teacher with the opportunity to gain experience fran both 
the experimental forward-looking laboratory school a.nd the more practical, 
realistic, and typical off-campus school.1 
As student teaching has shifted from the laboratory to the off-
campus school, the time spent by the student teacher in student teaching 
bas lengthened. Specialists in education tend to favor a plan in which 
the student teacher lives in the CC1Dmunity of the cooperating school, 
is at the school throughout each day, and stays for a considerable 
2 length of time such as a quarter, semester, or a complete school year. 
III. C:RITERIA FOR S TUDEN.r TEACHING P.ROGRAH> 
In 1948, the Atnerioan Association of Colleges for Teacher Eduoa.-
tion published important new evaluative criteria for professional labora-
tory experiences. These principles were developed for a study by the 
sub-committee of the Committee on Standards and Surveys which was appointed 
in 1945. 
1w. Earl Armstrong, Earnest v. Hollis, and Helen E. Davis, The 
College .!!!!! Teacher Education (Prepared for the Commission on Teacher 
Education, Washington, D. C.s .American Council on Eduoation, 1944), 
P• 183. 
2 Gruhn, 2.f.• ~·, P• 6 • 
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Responsible reporters of the member institutions or the American 
Assooiation of Teachers Colleges were in general agreement as to the 
acceptability of the principles used by the sub-committee as a basis 
for the development of the questionnaire for the study. 1 
Of the nine basic principles that were suggested as guides, 
the author sele~ted three for special emphasis that were particularly 
important in the student teaching experience. These three are as fol-
lows, 
Principle IIs The nature and extent ot professional laboratory 
experiences should be planned in terms of the 
abilities and needs of the student •••• 
Principle IVs The professional program should be so designed as 
to afford opportunit1 for responsible participation 
in all of the important phases of the teacher's 
activity1 both in and out or school. 
Principle Vs Professional laboratory experiences should be 
cooperatively developed by the student and his 
advisors.2 
Principles II and IV are pertinent especially to this phase of 
the discussion. Principle II is supported by the conviction that the 
status of the learner should be the basis for planning what experiences 
he should have, at what time and in what sequence he should have them, 
and how they should be developed. 
1 John G. Flowers (ohairm.an) and others, School and Camnunitt 
Laboratory Experiences~ Teacher Education (The Sub-o'oiimiittee ofhe 
Standards and Surveys Camnittee of' the American Association of Teachers 
Colleges, 1948), PP• 16-39. 
2Ibid., PP• 164-165. 
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Principle IV is based on the idea that in student teaching a 
student teaoher should acquire a praotical and broad perspective of 
the teacher's position through responsible participation in all the 
major phases or a teacher's responsibility. This principle represents 
a common viewpoint in the present-day thinking concerning the purposes 
or the student teaching progre.m.l 
Curtis and Andrews said1 
The purpose or function or student teaching across the country, 
generally speaking, is to provide opportunities, under guidance, 
tor the student to develop and evaluate his competencies in the 
major areas or teacher activity in the public schools.2 
Evenden stressed the importance of a broad student teaching 
experienoe so that the student teacher would have an opportunity to find 
out at first hand something about school-community interplay and its 
significance for a teacher's work.3 
Parmenter said that the student teaching program. should serve a 
dual purpose. It should provide experiences in the instructional activi-
ties concerned directly with the classroom. with teaching, and with 
related school-community aspects. Another phase should provide experi-
ence pertaining to the organization, administration, and supervision 
1Ibid., P• 19. 
2nwight K. Curtis and Leonard o. Andrews, Guiding Your Student 
Teacher (New Yorks Prentice-Hall, Ino •• 1954), p. 4. ----
3E. S. Evenden (chairman), ~ Improvement 2!_ Teacher Fduca tion 
(a final report by the Commission on Teacher Education. Washington, D. c., 
American Council on Education, 1946, pp. 100-101. 
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of the school system of which the student teacher is a part. 1 
Below is listed a tentative set of objectives for student teach-
ing developed by the staff at Illinois State Normal University, Normal, 
Illinois. These objectives are typical of what staffs of teacher-training 
institutions are developing to help them provide a practical and broad 
experience for their s~dent teachers, 
l. To provide experiences for the student that will develop desir-
able personal characteristics and desirable relationships with 
others. 
2. To provide experiences for the student that will develop ability 
of the student to work effeotively with parents and other citi-
zens in prc,m.oting the education and general welfare of the 
pupils. 
3. To provide opportunities to develop continually a philosophy or 
education that is sound, workable, growing. and democratic. 
4. To provide experiences for the atudent in using methods of 
instruction to the point where he will be competent to under-
take and do independent teaching. 
5. To provide experiences for the student teacher in recognizing 
individual differences 1n pupils and in providing for such 
differences in teaching. 
6. To provide experiences in evaluating the results obtained in 
teaching and in accomplishing the general objectives of the 
school program. 
7. To provide experiences for the student that will develop desir-
able professional interests, attitudes, and ideals. 
8. To provide experiences for the student that will enable him to 
see his responsibility to the administration. both in carrying 
1 John A. Parmenter, "Expanding the Role of Student Teaching 
Through an Internship ProgTam, Education.al Administration and Super-
vision, 40 (March 1964), 129-143. ---
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out administrative assignments and in using democratic procedures 
for improving schooJ. administration. 
9. To provide opportunities tor the student to improve his academic 
background that is needed in teaching.l 
In the organization and material of their books, writers of 
textbooks for the supervision and guidance of student teachers have 
reflected the value to the student teacher in gaining direct experience 
in all the major phases or a teacher's responsibility and have outlined 
what they think are the major areas of a teacher's activity. 
Schorling and Batchelder discussed the experiences for a student 
teaoher under the following chapter headings, (1) A Successful Begin• 
ningJ (2) Learning to Understand Pupils; (3) The Rola of the Classroom 
Teacher in the Total Guidanoe Program; (4) Discipline as an Aspect of 
School Morale and Character F4uoation; (5) Principles of Routine and 
Classroom Management; (6) Teacher and Pupils Plan Together; (7) The 
Broader Concept of Method; (8) A More Interesting and Challenging School 
Day; (9) The Slow-learning Pupil; (10) Audio-visual Aids for the Class-
room; (11) Extra-classroom Duties of a Teacher; (12) The Broader Concept 
of Appraisal; and (13) Professional Growth a..nd Personal Advanoement. 2 
Gruhn considered the following topios in his book on the student 
teaohing experiences (1) Student Teaohing Is Important, (2) Before 
l Flowers, ~· ~·· p. 144. 
2Raleigh Sohorling and Howard T. Batchelder, Student Teaching 
~ Secondary Sohools {New Yorks 14cGraw-Hill Book Company, Inc •• 1956), 
p. xiii. 
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You Begin; (3) Getting Started; (4) Preparing Teaching Plans; (5) Methods 
Need Attention; (6) Meeting Pupil Needs; (7) Evaluating. Recording. and 
Reporting Pupil Progress; (8) Problems of Management and Discipline; 
(9) Helping with Guidance; (10) Extra-olass AotivitiesJ (11) dministra-
tive and Professional Responsibilities; (12) Know the Ccmnmnity; (13) Your 
Professional Relationships; (14) How Well Did You Do?; and (15) You 
Want a Position. 1 
IV. THE ROLE OF THE SUPERVISOR 
As previously discussed. the good student teaohing program is 
geared to the needs or the individual student teacher and helps the 
student teacher develop competencies in the major phases of teaching. 
To be effective, guidance must be consistent with these aims. 
For the kind ot guidance which provides for the necessary conti-
nuity, breadth, and balance ot experience, a broad and -well-integrated 
program ot supervision is required. The need for such e. program has 
become inoreasingly important, but more di:f'ficult to implement and 
maintain because of the trend toward the expansion and dispersal or 
student teaching programs in time, space. and substance. To build and 
maintain an effective program of supervision. certain principles and 
procedures are basic. 
laruhn, 2.E.• ~·, pp. v-vi. 
28 
Important principles ot supervision~ student teaching. Flowers 
stressed three ideas that are basio to guidance of the student teachers 
(1) the student teacher should have a considerable part in the develop-
ment and evaluation 0£ his experienoes; (2) adequate supervision and 
guidance should involve a cooperative effort by the college supervisor 
or supervisors and the classroom teaoher-supervisorJ and (3) the evalua-
tion of the student teaoher must be oontinuous. 1 
The twenty-eighth annual yearbook of The Association for Student 
Teaching conoerns evaluation of student teaohing. It lists the following 
principles of evaluation tor appraisal ot a program. of evaluations 
(1) evaluation of student teaching must give attention to all aspects 
of teaching competence; (2) values must be clarified because they deter-
mine the kind of teaching which will be emphasized as evaluation is 
carried on; (3) evaluation of student teaching must be done cooperatively; 
(4) evaluation is a continuous process and must be operative throughout 
the entire programJ (5) evaluation ia part and parcel of the student 
teaching process and must not be viewed as a separate, discrete aspeotJ 
(6) evaluation of student teaohing must be oarried on in a variety of 
teaching-learning activities in which teaohing competence is observ-
able; (7) self-evaluation leading to increasing self-direction is an 
essential feature of sound evaluation1 (8) evaluation is effective to 
the extent that sound principles of learning are used in the program; 
lFlowers, ~· ~· P• 202. 
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(9) a variety of appraisal instruments. techniques, and devices should 
be used; (10) evaluation instruments and teohniques should be selected 
in aooordanoe with the need.a that exist at a given time; (11) canpre-
hensive records are needed to assure intelligent interpretation of 
evidence gathered through evaluation.l 
Major phases of the student teaching period through whioh the 
student teacher and the supervisors norm.ally should progress coopera-
tively area (1) the assignment of the student teacher; (2) the develop-
ment and organization of activities; (3) the orientation of the student 
teacher to the student teaching experienceJ (4) the provision and super-
vision of experienoes during the student teaohing experiences; and 
(5) the evaluation of the student teacher. 
Supervisory techniques~ instruments. When using a oooperative 
prooedure in providing for the individual needs of the student teacher 
throughout the major phases of the student teaching program, effective 
means of communication are necessary. The efficient and appropriate 
use of a variety of techniques nd instruments is essential. 
The two most frequently used techniques or instruments are observa-
tion and conferences. The student teacher observes the class. extra-class, 
and community activities of the classroom teacher-supervisor. The 
1Grim, Paul R. (chairman), The Evaluation of Student Teaching, 
1949 Yearbook of The Association f~Student TeaciiI'ng (Lock Haven, Pa., 
State Teachers College, 1949), pp. 11-16. 
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supervisors, in turn, observe the student teacher as he assumes respon-
sibility in these same areas. The observations and resulting conferences 
must ooour frequently and at appropriate times so that the necessary 
cooperative evaluation. guidanoe, and planning evolve. 
A oonterenoe may be individual, group, formal, or informal, but 
certain general characteristics must be present if the maximum value 
is to be derived. The effective conferences (1) is based on the needs 
of the student teacher; (2) is based on good human relationships; (3) is 
recorded; and (4) takes steps towards solving the problems raised. 1 
Many types of written materials for guidance are used in student 
teaching supervision. Som.e of the more frequently used ares (1) hand-
books or manuals for the supervisors and/or the student teacher, (2) 
memoranda sheets sent to the classroom.J (3) periodic form reports made 
by the student teacher to his college supervisor; and (4) informal 
letters between the student teacher and the college supervisor. 2 
Respective~ comparative role 2! supervisors. The use of the 
off-campus cooperating school makes the classroom teacher-supervisor 
the key supervisor in the student teaohing program. Lingren called the 
olassroom teacher-supervisor the vital link in the student teaching 
program. All other phases of the program may funotion 111911. but suooess 
depends on the classroom teaoher-aupervisor who must provide the 
1Flowers • .!:!12.. ~. • p. 206. 2 
~·· p. 228. 
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experiences and day-by-day guidance. Lingren advocated the inoreased 
use and strengthening of state certification requirements as an aid 
to the securing and selecting or capable classroom. teaoher-Gupervisors. 1 
In emphasizing the importance of the classroc:n teacher-supervisor, 
Wiggins stressed the necessity of the careful seleotion and training 
of them. He recommended the use ot workshops and internship courses 
for the classroom teacher-supervisors that run parallel with the stu-
dent teaching period.2 
Flowers found in the study or teachers colleges that in all 
phases except the assigmn.ent of the student teacher, the classroom 
teacher-supervisor was the key person in the guidance of student teach-
ing experienoes.3 
Curtis and Andrews said the classroom teacher-supervisor should 
try to establish a close partnership or team relation.ship with the 
student teacher. They suggested that the student teacher should be 
taken in by the classroom teacher-supervisor with full status as a 
junior partner so they can join forces in working tor the best interests 
of the pupils.4 
lvernon c. Lingren, uThe Certification of Cooperating Teachers 
in Student Teaching Programs, ' Education Administration and Supervision, 
XIII (December 1957), 403-407. ----
2sam P. Wiggins, u Improving Off-campus Teaching,•• Eduoa tion, 
LXXIII (chtne 1953), 622-529. 
3Flowera, 2.£• 2.!_!., p. 203. 
4 eurtis and Andrews, 2R,• ~·, p. 7. 
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Dickson called human relationships the orux of an effective 
student teaching program. He pointed out that the failure of the super-
visors and student teacher to establish and maintain correct cooperative 
and teamwork relationships is the greatest danger to the success of 
any student teaching program.l 
An important task of college supervision in the student teaching 
program, whether performed by one or several persons, is that of liaison. 
To suooessfully coordinate and facilitate the assignment, experiences, 
and evaluation of the student teacher, the college supervisor or super-
visors must maintain close contact with the student teaching situation 
through visitation, observation, conferences, and written materials. 
V. SU'MMARY 
The chapter on the b okground ot the problem waa concerned withs 
(1) the history of teacher education; (2) the organization and develop-
ment of student teaching programs; (3) criteria for student teaching 
programs; and (4) the role of the supervisor in student teaching. 
The background of the problem revealed a number of distinct 
developments and trends in student teaching. The most significant of 
these developments and trends, under the topic heading in which they 
appeared in the review, are presented as the summary of this chapter. 
1George E. Dickson, QThe Crux of an Effective Student Teaching 
Program," Educational Administration ~ Supervision, XXXll (March 1963), 
139-146. _ 
A brief history of teaoher eduoation. In this area there has 
been the development of the ooncept of the need for student teaching 
programs to keep paoe with the modern philosophy and psychology of 
education. 
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Organization and development of student teaohing. The develop-
ments and trends regarding this topic area 
1. The developnent of the use of the off-oampua school. 
2. The development of the use ot both the on-oampus laboratory 
school and the off-campus cooperating school so that prospective teaohera 
may have experience in both forward-looking schools and rather typical 
schools. 
3. The development of the oonoept of larger blocJcs 01· time for 
student teaching, including the concept of full-time student teaching. 
Criteria for student teaching programs. The developments and 
trends regarding this topic are: 
1. The developn.ent of the concept that the nature and extent 
of student teaching experiences, and the guidance of the student teacher 
through these experiences, should be planned in terms of the abilities, 
interests, and needs of the student teacher. 
2. The development of the concept that student teaching should 
be so designed as to afford opportunity for responsible participation 
in all of the important phases of a teacher's activity, both in and out 
of school. 
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~ ~ 2!_ ~ supervisor. The developments and trends regard-
ing this topic area 
1. The development or the oonoept that supervision and guidance 
of the student teacher should involve a cooperative effort by the col-
lege supervisor or supervisors and the classroom teacher-supervisor. 
2. The developnent of the concept that the student teacher 
should have a considerable part in the developnent of his student teach-
ing activities and the guidance and evaluation of those activities so 
that self-direction is encouraged. 
3. The development of the concept that evaluation of the stu-
dent teacher should be purposeful, comprehensive, cooperative, and 
continuous. 
4. The development of the need for effective oooununioation in 
the cooperative development and supervision of student teaching and 
the resulting necessity for the appropriate use of a variety of tech-
niques and instruments in meeting this need. 
5. The development of the concept of the vital importance of 
human relationships in student teaching supervision. 
6. The development of the concept of the classroom teacher-
supervisor as being the key supervisor and vital link in the student 
teaching program. 
7. ]lnergence of college supervisor as a liaison specialist 
who coordinates and facilitates the student teaching experience. 
a. The development of emphasis upon upgrading the qualifica-
tions of supervising personnel through pre-service and in-service 
education and training, and the increased use and trengthening of 
certification requirements. 
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9. The development of the concept of student teaching as a 
"genuine assistantship," with a junior-senior partnership as the basis 
for the relationship between the student teacher and the classroan 
teacher-supervisor. 
CHAPTm III 
RESULTS OF THE Q~TIONNAIRE 
This ob.apter presents the findings of the questionnaire regarding 
the role or the college supervisors and the classroom teacher-supervisors 
in the secondary student teaohing programs of Iowa colleges and univer-
sities and the public, laboratory, and parochial schools which they 
utilized during the winter and spring of 1958. The questionnaire was 
designed to determine the basic structure of the student teaching pro-
grams, the general nature and organization of the various phases or 
the programs, the responsibilities assumed by the supervisors in the 
phases, and how they respectively and comparatively tunotioned in rela-
tion to those responsibilities. 
As much as possible, the topical organization and presentation 
of the material follows the chronological sequence involved in the usual 
student teaching program. The chapter is divided into the following 
divisionsa (1) Basic Structure of the Program; (2) Assignment of the 
Student Teacher; (3) Organization of Activities and Experiences; (4) Pre-
paring for and Orienting the Student Teacher; (5) Areas ot Experience 
Provided for the Student Teacher Through the Classroom Teacher-supervisor; 
(6) Structure of Supervision; and (7) Evaluation of the Student Teacher. 
I. BASIC STRUCTURE OF PROGRAM 
Length 2!_ ~ • tu dent teaching period. Of the a even teen colleges 
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and universities responding to the question regarding the length ot 
the student teaching period, the number and per cent who responded to 
each item are shown in Table II. Because some schools used periods 
of different length, they responded to more than one item. As a result, 
the total ot the number column is greater than seventeen and the total 
of the per cent column is greater than one hundred. Because the total 
figures are not significant, they are not included. 
One semester 
Two semesters 
One quarter 
Two quarters 
Other 
Total* 
TABLE II 
LENGTH OF STUDENT TEACHING PERIOD AS REPORTED 
. BY SEVENrEEN IOWA COLLEGES AND 
UNIVERSITIES IN 1968 
Number 
11 
3 
2 
0 
6 
Per oent 
64 
18 
12 
0 
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•Because some schools checked more than one item., the number 
column totals more than seventeen and the per cent column totals more 
than one hundred. The total figures are not significant so they are 
not included. 
Of the 6 schools checking "other.,'' two schools reported a nine-
~ 
week period, and one each reporteds a twelve-week period consisting 
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or two six-week terms; a six-week period; a six-week period oonsisting 
of two three-week terms. One school cheoked "otheru but did not apecity. 
The data for this question show that 11 of the seventeen schools 
used a period of one semester. No other period length was used by more 
than three schools. A two-semester period was used by 3 schools. A 
one-quarter period and a nine-week period, respectively, were used by 
2 schools. 
or the forty college supervisors responding to the question 
regarding the length of the student teaching period in whioh they partici-
pated, the number and per cent who responded to each item are shown 
in Table III. 
TABLE III 
LENGTH OF STUDEN.r TEAC:FllNG PERIOD AS REPORTED IN 1958 
BY FORTY IOWA COLLEGE SUPERVISORS 
Number 
One semester 14 
Two semesters 5 
One quarter 2 
Two quarters 0 
Other 21 
Total* 
Per cent 
35 
13 
5 
0 
19 
*Because saae college supervisors supervised in programs using 
different length periods, they responded to more than one item. Because 
of this, the total column figures are not significant so they are not 
included. 
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Of the 21 college supervisors checking other." seven reported 
a period of six weeks; four. nine weeks; three, six weeks consisting 
of two three-week terms; one each for six to twelve, six to nine, and 
six to eight weeks; four did not specify the length of the period. 
The data show that 35 per cent of the college supervisors worked 
in a period of one semester in length. This was double the percentage 
of those working in a period of six weeks in length. The next most 
common period lengths were the two-semester and nine-week periods. 
Of the 340 classroom teacher-supervisors responding to the ques-
tion regarding the length of the student teaching period in which they 
participated, the number and per cent who responded to each item are 
shown in Table IV. 
TABLE IV 
LENGTH OF S TUDENr TEACHING PERIOD AS REPORTED IN 1968 
BY 340 CLASSROOM TEACHER-SUPERVISORS 
lilmber 
One semester 128 
Two semesters 5 
One qua.rter 51 
Two quarters 0 
Other 156 
Per oent 
37 
2 
15 
0 
46 
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Of the 156 classroom. teacher-supervisors checking "other," twenty-
four reported a period of three weeks; eighteen, six weeks; ten, seventy-
five to one hundred clock hours; five, nine weeks; one, three quarters. 
Twenty-one specified meaninglessly and seventy-seven did not specify. 
A few periods specified were within a week or less of one of the above 
categories. They were included in the number corresponding to the 
category designating the period length closest to theirs. 
These data suggest that over twice as :many classroom teacher-
supervisors were connected with the one-semester length period as were 
connected with the one-quarter length period. In the following order 
of frequency the classroom teacher-supervisors were next most frequently 
connected with the three-week and six-week period. 
In this and the following question the large number who did not 
specify when checking the •tother" category made the response less repre-
sentative and conclusive than desired. 
~ spent ~ day ~ the student teacher. Of the 356 class-
room.teacher-supervisors responding to the question regarding the amount 
of time each day that the student teaeher spent with the classroom 
teacher-supervisor, 109, at 31 per cent, reported one-half day; and 
98, at 28 per cent, reported all day. 
Of the 149 ola.ssroom teacher-supervisors checking other," 
thirty-two reported a time of one period or approximately one hour; 
fifteen, two periods or approJdmately two hours; five, one to three 
periods or approximate hours; two, three periods or approximately 
three hours. Twenty-three design tions were meaningless, and sixty-
three did not specify. 
This information oonoerning the amount of time spent by the 
student teacher eaoh day with the olassroom teacher-supervisor shows 
that the most common intervals were the one-half day and all-day 
intervals. Approximately one-fourth aa common was the one-period 
interval. 
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~~school~ which supervisors supervised. Of the forty-
one college supervisors responding to the question regarding the type 
of secondary sohool in which they supervised a student teaoher, forty, 
at 98 per cent, reported public; three, at 7 per cent, reported paro-
ohial; one, at 2 per oent, reported laboratory (run by college). 
Of the 370 classroom teacher-supervisors responding to the ques-
tion regarding the type of secondary sohool in which they supervised a 
student teacher, 362, at 98 per cent, reported public; 8, at 2 per cent, 
reported parochial; none reported laboratory (run by college). 
This information shows that almost all supervisors supervised 
in publio secondary schools. The information conoerning the response 
of college supervisors lists one collage supervisor as supervising in 
a laboratory school. No names of the classroom teacher-supervisors in 
the laboratory sohool were sent to the investigator by the director 
of secondary student teaching in the oollege that utilized the labora-
tory school. This is the reason that no classroom teacher-supervisor 
responded as being a supervisor in a laboratory school. 
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II. ASSIGNMENr OF STUDENT TEACHER 
Factors serving.!:!..! basis for assignment. Of the forty college 
supervisors responding to the question regarding the factors which 
serve as a basis for the assignment of student teachers to a partioular 
area or class, the number and per cent who responded to each item are 
shown in Table V. 
TABLE V 
BASIS FOR THE .ASSIGNMEN.r OF STUDENT TEACHERS AS REPORTED 
BY FORTY IOWA COLLEGE SUPERVISORS IN 1958 
The request of the student teacher ••••• 
The specific needs and abilities of the stu-
dent teacher as outlined in a joint con-
ference of the student teacher, college 
supervisor and/or director of student 
. . 
teaching • • • • • • • • • • • • • • • • • • • 
The speoifio needs and abilities of the 
student teacher as outlined by his 
major professor ••••••••••• • • • • 
The need for experience in major and 
minor teaching areas ••••••• • • • • • • 
The need for teaching experience in the 
major field only •••••••••• 
• • 
The particular opportunities available in 
the given student teaohing situation •• 
The special competencies and interests of 
the classroom teacher-supervisor •• 
• • • 
• • • 
• • • 
Other . . . . . . . . . . . . . . . . . . . 
• • 
Number 
31 
21 
6 
23 
9 
27 
16 
2 
Per cent 
78 
53 
15 
58 
23 
68 
38 
5 
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In descending order or frequenoy ranging from 78 to 53 per cent. 
the following factors served as a basis tor assignments (1) the request 
of the student teacher; (2) the particular opportunities available in 
the given student teaohing situation; (3) the need for experience in 
major and minor teaching areas; and (4) the speoifio needs and abili-
ties of the student teacher as outlined in a joint conference of the 
student teacher, college supervisor, and/or director of student teach-
ing. 
The special oompetenoies and interests of the classroom teaoher-
supervisor were considered in 38 per cent of the oases, and the help 
of the major professor was employed in only 15 per cent of the oases. 
Those~.!!!!!!!~ assignment. Of the forty college supervisors 
responding to the question regarding who makes the assignment of the 
student teacher, the number and per cent who responded to each item 
are shown in Table VI. 
The figures reveal that in about three-fourths of the oases 
the director of student teaching made the assignment of the student 
teacher. Others who had this responsibility, but much less frequently, 
were the prinoipal of the cooperating school, the major professor of the 
student teacher, and the superintendent of schools. 
~ classroom teacher-supervisor.!!_ in.formed of assignment. The 
data regarding when the classroom teaoher-supervisor was informed of 
the student-teacher assignment are presented in Table VII. The data 
T BLE VI 
WHO MAXES THE ASSIGNMENI' OF THE STUDENT TEACHER AS REPORTED 
BY FORTY IOWA COLLEGE SUPERVISORS IN 1958 
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Number Per cent 
The director or student teaching ••••• 29 73 
The prinoipal or the cooperating 
. school • • • • • • • • • • • • • • • • • 7 18 
The student's major professor . . . . 5 13 
The heads of academic departments •••• 2 5 
The executive officer of the school 
or college or education •••••••• 2 5 
The superintendent or schools •••••• 5 13 
other . . . . . . . . . . . . . • • • 11 28 
indioate that over two-thirds or the classroom teacher-supervisors were 
informed or the assignment a day or two prior to the student teacher's 
arrival. Of the classroom teacher-supervisors checking this option, 
47 per cent said they were in.formed by the principal, and 21 per cent 
by the college supervisor. This suggests that in over two-thirds of the 
instances it was the prinoipal's responsibility to notify the classroom 
teacher-supervisor of the assigmnent; about one-third of the classroom 
teacher-supervisors were informed of the assignment by the college 
supervisor. 
Being difficult to separate into discreet items and to present 
in tabular form. the responses of those who checked "otheru are just as 
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halpf'ul generalized. Most of the college and olassroom teacher-supervisors 
stipulated a time ranging in equal distribution from. the day of arrival 
to four months before the beginning of the period. To summarize the 
information, it appears as if a few of the classroom teacher-supervisors 
were informed of the assignment upon arrival, most were informed a day 
or two before the beginning of the period by the principal or college 
supervisor, and the majority of the others who specified were informed 
from one week to four months before. 
TABLE VII 
RE>PO!BE OF 39 COLLEGE SUPERVISORS AND 356 CLASSROOM TEACHm-SUPERVISORS 
REGARDING WHEN THE CLASSROOM TEACHER-SUPERVISOR WAS INFORMED 
_ . OF TEE STUDENr-TEACHER .ASSIGNMENr, IOWA, 1958 
When 
When the student teacher 
arrived at the begin-
ning of the period of 
student teaching •••• 
When asked by the college 
supervisor to arrange 
a preliminary confer-
ence with the student 
teacher a weak or more 
before the beginning ot 
the student teaching 
period • • • • • • • • • 
A day or two prior to the 
student teacher's 
arrival •••••••• 
Other • • • • • • • • • • 
College supervisor 
responses 
Number Per cent 
2 5 
10 26 
26 67 
11 28 
Classroom teacher-
supervisor responses 
Number Per cent 
34 10 
60 17 
248 70 
24 7 
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III. ORGANIZATION OF ACTIVITIES AND EXPERIENCES 
~ assists director 2!_ student teaching_!!: program development. 
Of the thirty-eight college supervisors responding to the question 
regarding those who assisted the director of student teaching in the 
development of the student teaching program, the number and per cent 
who responded to each item are shown in Table VIII. 
TABLE VIII 
WHO ASSISTS DIRECTOR OF STUDENT TEACHING IN PROGRAM DEVELOPMENT 
AS REPORTED BY THIRTY-EIGHI' COLLEGE SUPERVISORS 
IN IOWA. 1968 . 
Number Per cent 
College supervisors as a group •• . . . . . 
Classroom teacher-supervisors as a 
group • • • • • • • • • • • • • • • • • • 
College supervisors, classroom teacher-
supervisors, and college instructors 
as a group • • • • • • • • • • • • • • • • 
Administrators ot the cooperating 
schools and the college supervisors 
Currioulum director or directors of 
the cooperating school or school 
system and the college supervisor 
• • • 
• • • • 
The student teacher • • • • • • • • • • • • 
Other 
• • • • • • • • • • • • • • • • • • • 
14 
16 
7 
21 
8 
10 
3 
These figures indicate that the college supervisors and the 
37 
39 
18 
56 
21 
26 
11 
47 
administrators of the cooperating secondary schools were most often 
responsible for assisting the director of student teaching in the 
development of the program. Almost as often, the college supervisors 
as a group and the classroom teacher-supervisors as a group were respon-
sible for assisting. The frequency and distribution with which the 
remaining items were checked suggests that various combinations of 
people connected with the programs were used and almost all persons 
directly connected with the program gave substantial assisvance to 
the direotor. 
Although the classroan teacher-supervisors appear to have assumed 
a substantial part, the general trend of the data shows that the college 
supervisors played the major role of assisting the director ot student 
teaching in the developnent of the studen"G ,;eaching prog.1·am. 
In the conclusions drawn for this and many of the remaining 
questions, the "other" responses will not be considered whenever they 
are few in num~r and/or insignificant for any 1nrerences that might 
be drawn from the over-all response of the question. 
Organization 2!_ teaching-learning experiences~ responsibili-
~· Of the forty college supervisors responding to the question 
regarding the organization of the teaching-learning experiences and 
responsibilities of the student teacher1 the number and per cent who 
responded to each item are shown in Table IX. 
The strongest response was the 60 per cent for the item eonoerned 
with organizing the experiences and responsibilities so they are adjusted 
-48 
to the needs, abilities, and interests of the student teacher. The 
first two items, both of which are of integral importance to the reali-
zation of the third item, appear inconsistently low. If a program is 
to be organized so that the experiences and responsibilities are adjusted 
to the needs of the student teacher, it seems the.ta program that is 
both scheduled and flexible is necessary. 
TABLE IX 
ORGANIZATION OF TEACHING-LEARNING EXFERIENC~ AND RESPO!BIBILITI:m 
OF STUDENl' TEACHER~ REPORTED BY FORTY COLLEGE 
SUPERVISORS IN IOWA, 1958 
So there is a scheduled program (sequence) 
of responsibilities ••••••••••• 
So there are scheduled responsibilities 
with the order of experience flexible 
So the responsibilities are adjusted to 
the needs, abilities, and interests 
of the student teacher •••••••• 
According to the philosophy of the 
individual olassroom teacher-
• • 
• • 
supervisor •••••••••••••••• 
ooording to the nature of the par-
ticular class ••••••••••• 
According to the previous practices of 
the classroom teacher-supervisor •• 
• • • 
. . . 
Other • • • • • • • • • • • • • • • • • • • 
Number Per cent 
14 35 
18 45 
24 60 
16 40 
20 60 
8 20 
3 8 
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Factors determining which activities:!!!!.!. included. Of the 
forty college supervisors responding to the question regarding faotors 
that determine which activities are included in the classroom teaching 
experience for each student teacher, the number and per cent who responded 
to each item are shown in Table X. 
TABLE X 
FACTORS DETERMINING STUDENr TEACHER CLASSROOM EXPERIENC:ES AS REPORTED 
BY FORTY COLLEGE SUPERVISORS IN IOWA, 1958 
Number Per cent 
The needs and interests ot the student 
teacher • • • • • • • • • • • • • • . • • 26 64 
The particular opportunities available 
in the given student teaching s i tua-
tion. . . • . • • • • • • • • . • • • • • 31 80 
A college policy whioh assures the 
student teacher contact with at 
least one experience within each or 
the major aspects of a teacher's work • . 8 21 
The areas requested by the student 
teacher • . . • • . . • . • . • . . . • • 23 
A college policy that certain experi-
ences must be provided for every 
student teacher . . • . . • • • • • • • • 5 13 
A college policy which requests or 
suggests that certain experiences 
be provided for every student 
teacher • • • • • • • • • • • • . • • . • 22 56 
Other . • • • • • • • . • • • • • 2 5 
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The second item, which is concerned with the particular oppor-
tunities available in the given student teaching situation during the 
period the student teaoher is there, was the most frequently checked 
item. The response was 80 per cent. Other frequently checked items 
were that of the needs and interests of the student teacher, and a 
college policy which requests or suggests that certain experiences be 
provided for every student teacher. These items were checked, respec-
tively, by 64 and 66 per cent. Only 13 per cent designated a policy 
that certain experiences must be provided for every student teacher, 
and just 21 per cent designated a policy that assured the student teacher 
contact with at least one experience within eaoh or the major aspects 
of a teacher's work. 
IV. PREP ARING FOR AND ORIENTING THE STUDENI' TEA.CHER 
Preparation .!?l..!!!.!. classroan teacher-supervisor !2!.. the student 
teacher. Of the 343 classroom teacher-supervisors responding to the 
question regarding the preparation by the classroom teacher-supervisor 
for the student teacher prior to his entering into the student teaching 
experience, the number and per cent who responded to each item are 
shown in Table XI. 
The data show that or the different types of preparatory action 
taken, the personal conference with the student teacher, with a response 
of 57 per oent, was twice as canmonly designated as any other. A third 
to a fourth as common, and listed in descending order as to frequency 
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of designation, werea (1) reviewing the student teacher's cumulative 
record; (2) having a simple sooial contact with the student teacher; 
and (3) having a conference with the college director of student tee.oh-
ing, college supervisor, or principal concerning the student teacher. 
The over-all response to this question was quite low. 
TABLE XI 
PREPARATION FOR STUDENT TEACHER AS REPORTED BY 343 CLASSROOM 
TEACHER-SUPERVISORS IN IOWA, 1968 
Number Per cent 
Reviewed the student teacher's cumula-
tive record • . . . • • . . • • • • 84 24 
Had a personal conference with the 
student teacher • • • • . • • • . . • • 197 57 
Wrote the student teacher a note or 
welcome • • • • • . . • • • • . • . • • 24 7 
Had a simple social contact with the 
student teacher • • . • • • • . • . • • 74 22 
Had a conference with the principal 
concerning the student teacher. • • . • 44 13 
If necessary, had a conference with the 
college director of student teaching 
or the college supervisor • • • • • . • 64 16 
Other . . • • • • • • . . • • • . • . • • 26 8 
Orientation of the student teacher. Of the 364 classroom teacher-
supervisors responding to the question regarding how the classroom 
teacher-supervisor helped the student teacher adjust to the student 
-teaching experience, the number and per cent who responded to each 
option are shown in Table XII. 
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These figures indicate that the classroom. teacher-supervisor 
most frequently assisted the student teacher in adjusting to the areas 
oonoerned withs (1) getting acquainted with the important personnel 
of the schooli (2) becoming familiar with regulations and procedures 
concerning student absence, tardiness, records, and discipline; (3) 
beoaning familiar with materials of instruction; and (4) introducing 
the student teacher as a professional. 
Most of the areas of assistance for adjustment that were pro-
vided least frequently were concerned with familiarizing the student 
teacher withs (1) fire regulations and drill procedure; (2) health 
regulations; (3) playground regulations; and (4) the students, community, 
how the class fits into the sohool program, and how the school fits 
into the comm.unity. Also rating low was the area concerned with invit-
ing the student teacher to attend the professional meetings and confer-
ences that occur within or near the city. 
The item concerning the familiarizing of the student teacher with 
playground regulations is understandably low as many of the cooperating 
schools probably did not have playground regulations because they were 
not needed. Why such a seemingly important area as health regulations 
rated so low is less easy to imagine. 
Although some areas rated strong, it is surprising that they and 
the other areas did not rate stronger than they did. An implication 
--
TABLE XII 
HOW CLASSROOM TEACHER-SUPERVISOR HELPED STUDENI' TEACHER ADJUST AS REPORTED 
BY 364 CLASSROOM TEACIOO.-SUPERVISORS IN IOWA, .1958 
Seeing that the student teacher becomes acquainted with the other personnel in the 
school or school system who are important to the success of his student teaching 
experience • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
Helping familiarize the student teacher with school and classroom forms, bulletins, 
schedules. routines, records, and regulations such asa 
student absenoe ••••••••••••••••••••••••••••••••• 
student tardiness • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
student records • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
fire regulations and drill procedure •••••••••••••••••••••• 
hall and passing regulations • • • • • • • • • • • • • • • • • • • • • • • • • • 
health regulations ••••••••••••••••••••••••••••••• 
playground regulations • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
discipline prooedures •••••••••••••••••••••••••••••• 
grading regulations ••••••••••••••••••••••••••••••• 
Helping familiarize the student teacher withs 
the school or school system plant and facilities ••••••••••••••••• 
materials of in8truotion • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
the students, the community, how the class fits into the school program, and how 
the school fits into the oonununi ty • • • • • • • • • • • • • • • • • • • • • • • 
Wherever and whenever possible, inviting the student teacher to attend P.T.A. meet-
ings, faoul ty meetings, and other school .functions which would broaden and 
complete the student t8acher's experience ••••••••••••••••••••• 
Inviting the student teacher to attend the professional meetings and conferences 
th.at occur within or near the city • • • • • • • • • • • • • • • • • • • • • • • • 
Introducing the student teacher as a professional so that effective rapport could 
be initiated between the student teacher and the members of the olass ••••••• 
Trying to establish an openminded and friendly relationship b,ys 
giving the student teacher the opportunity to utilize his own resources, intel-
ligence, and initiative whenever possibles ••••••••••••••••••• 
giving fair treatment, sympathetic understanding, and professional correction ••• 
Other • • • • • • • • • • • • • • • • • • • • • • • . . . . . . . . . . . . . . . 
Number Per cent 
261 
291 
270 
271 
168 
228 
153 
123 
303 
246 
205 
262 
147 
238 
186 
282 
303 
266 
19 
72 
80 
74 
74 
46 
63 
42 
34 
83 
67 
56 
72 
40 
66 
51 
77 
83 
73 
6 
c:n 
CA 
, 
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may be that sane student teachers were allowed little if any responsi-
bility. and if they were. aasistance for adjustment in many areas 
frequently was not provided. 
V. AREAS OF EXPERIENCE PROVIDED FOR THE STUDEN.r TEACHER 
THROUGH THE CLASSROOM TEACHER-SUPERVISOR 
Professional attitudes. Of the 351 classroom teaoher-supervisors 
responding to the question regarding experiences provided for the student 
teacher through the classroom teacher-supervisor in the area of pro-
fessional attitudes, the number and per cent who responded to each item 
are shown in Table XIII. 
These data show a relatively strong response to the question as 
a whola. The responses for tha particular items range from 47 to 90 per 
cent. The 47 per cent response to the fourth item is singularly weak. 
A low response in an item such as this may reveal an inadequacy of a pro-
gram but not necessarily a failure on the part of those responsible. 
In many oases it is impossible to provide an e.xperienoe beoause it is 
not a part of the particular program where the student teaoher is located 
or because of some other reason. The highest frequency of response 
1ms oonneoted with the items conoerning: (1) cooperating with the 
classroom teacher-supervisor; (2) being dependable and prompt in meeting 
classroom responsibilities; and (3) being enthusiastio and willing to 
accept responsibility without being told. 
--
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TABLE XIII 
EXPERIENCE PROVIDED FOR STUDENT TEACHER IN PROFESSIONAL ATTITUDE> 
AS REPORTED BY 351 CLASSROOM TEACHm-SUPERVISORS IN IOWA. 1958 
Cooperating with classroom teacher-
supervisor •••••••••••• . . . . . . 
N..aintaining proper relationship with the 
principal. other staff members, and 
other teachers •••••••••••• 
Being enthusiastic and willing to accept 
responsibility without being told •• 
Participating in faculty meetings, study 
groups. teacher organizations. P.T.A., 
and other similar activities ••••• 
Being dependable and prompt in meeting 
classroom responsibilities •••••• 
Setting up desirable personal objectives 
and following them •••••••••• 
. . . . 
. . . . 
. . . . 
• • • • 
• • • • 
Being creative and suggesting improvements ••• 
Desiring to improve and having a good 
attitude towards self-evaluation and 
constructive criticism from others. . . . . . 
Other . . . . . . . . . . . . . . . . . . . . . 
Number Per cent 
317 90 
264 75 
291 83 
166 47 
292 83 
230 66 
269 74 
273 78 
27 8 
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Planning~ instruction. Of the 351 classroom teacher-supervisors 
responding to the question regarding experiences provided for the student 
teacher through the classroom teacher-supervisor in the area of planning 
for instruction, the number and per oent who responded to each item are 
shown in Table XIV. 
T BLE XIV 
EXPERIENCE PROVIDED FOR STUDENI' TEACHER IN PLANNING FOR INSTRUCTION 
AS REPORTED BY 351 CLASSROOM TEACHER-SUPERVISORS 
IN IOWA, 1958 
Number Per oent 
Planning for a unit of work • • • • • . • • 
Planning for each day's work • • • • • • • • 
Using broad, meaningful objectives based on 
pupil needs as a basis for planning • • • 
Developing specific objectives, work habits, 
general attitudes, specific skills related 
to the learning area, and specific facts 
• • 
• • 
• • 
as a result of the learning experience •••• 
Including pupils in the planning •••••••• 
Relating the teaching or instruction to the 
pupils ' needs • • • • • • • • • • • • • • • • 
Other . . . . . . . . . . . . . . . . . . . . . 
301 88 
154 44 
191 54 
223 64 
132 38 
129 37 
7 2 
According to these figures regarding planning for instruction, 
tha predominant area of experience provided concerned planning for a 
unit or work. The percentage of classroom teacher-supervisors that 
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ohecked this item was 88. The next most frequently provided area con-
cerned the developing of specific work habits. general attitudes, 
specifio skills related to the learning area, and speoifie facts as 
a result of the learning experience. This percentage was 64. The data 
indicate that the student teacher's least frequently received experi-
ence in the areas concerning including pupils in the planning, and 
relating the teaching or instruction to the pupils' needs. This sug-
gests that only a minority of the student teaohers received experience 
in & kind of planning for instruction which gives definite consideration 
to the pupils as individuals. 
Methodology~ learning activities. Of the 337 classroom teaoher-
supervisors responding to the question regarding experiences provided 
for the student teacher through the classroom teacher-supervisor in 
the area of methodology and learning activities, the number and per cent 
who responded to each item are shown in Table XV. 
These figures indicate that approximately one-half of the class-
room teacher-supervisors provided experiences in each of the areas of 
experience regarding methodology and learning activities. Two-thirds 
provided experience in the area of developing class activities that 
effeotively work towards objectives. Less th.an one-third provided 
experience in the area of small group activities. 
Materials ,2.! instruction. Of the 333 classroom teacher-supervisors 
who responded to the question regarding experiences provided for the 
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TABLE XV 
EXPERIENCE PROVIDED FOR STUDENr TEACHER IN METHODOLOGY AND LEARNING 
ACTIVITIES AS REPORTED BY 337 CLASSROOM TEACHER-SUPERVISORS 
IN IOWA, 1958 
Number Per cent 
Using the problem-solving approaoh. 
• . . . . . 183 54 
Using laboratory and activity techniques . . • • 188 56 
Developing learning activities that 
effeotively work towards objectivess 
individual aotivities • . • . . • . . . • . 190 56 
small group activities • • • • • . . • • . • 102 30 
class activities • • • • • . . • • . . • . • 217 65 
Using discussion effeotively. • • . • . • . • • 144 43 
Providing for the gifted pupil . • • . . • . • • 181 64 
Providing for the slow-learning pupil . • . . • 185 55 
Developing individual assignments or 
projects • • • • • . • • . . • • • • • . • • • 169 50 
Developing supervised study • • . • • • . • . • 106 32 
Other • • • • • • . . • . . • . • • . . • • 9 3 
student teacher through the olassroom teacher-supervisor in the area of 
materials of instruotion, the number and per cent who responded are 
shown in Table XVI. 
These figures show that the olassroom teacher-supervisors most 
frequently designated that they provided experience in the effeotive 
use of textbooks, audio-visual materials, and library materials. Regarding 
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the effective use of classroom facilities, experienoe was most fre-
quently provided in the use of the blackboard and the bulletin board. 
The least frequently provided experienoes concerned the effective u e 
of canmunity resources and classroom decoration. 
TABLE XVI 
EXPERIENCE PROVIDED FOR STUDENI' TEACHER IN MATERIALS OF I?BTRUCTION 
JJ3 REPORTED BY 333 CLASSROOM TEACHER-SUPERVISORS 
IN IOWA~ 19 58 
Number Per cent 
Effectively locating and/or usingt 
textbooks • • • • • • • • • . • • • • . • • • 253 75 
library materials . • • . • . . • • • • . • • 197 69 
pamphlets • • • • . • • . . . . • . . • . 156 47 
audio-visual materials • • • • • . • • . • • • 202 61 
connnunity resources • . . • • . • • . . . . • 124 37 
Effeotively using the classroom facilities, 
blackboard • • • • • • . • . . • . • • • . • • 273 82 
bulletin board • • • • . • • . . • • • . . . • 236 71 
ohairs (arrangement) . • • • . • . . . • . • • 159 48 
deooration (creating an appropriate class-
room personality) • • • • • • • • • • • • . 129 39 
Other • • • • • • • • • • . • • • . • • • • • • 15 4 
Understanding~ guidance. Of the 319 classroom. teacher-supervisors 
who responded to the question regarding experiences provided for the 
student teacher through the classroom teacher-supervisor in the area of 
understanding and guidance, the number and pr oent who responded to 
each item are shown in Table XVII. 
, 
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TABLE XVII 
EXPERIENCE PROVIDED FOR STUDEN.r TEA.CHJm IN UNDERSTANDING AND GUIDANCE AS 
REPORTED BY 319 CLASSROOM TEACHER-SUPERVISORS IN IOWA, 1958 
Effectively using: 
the standardized test 
the sooiogram •••• 
the cumulative record 
• • • • • • • • • • • • 
. . . . . . . . . . . . 
. . . . . . . . . . . . 
informal discussion ••••••••••••• 
the special interest list •••••••••• 
home visitation and parent oonferenoe •••• 
the case study • • • • • • • • • • • • • • • • 
the autobiography •••••••••••••• 
com.positions on interest or controversial 
topics ••••••••••••••••••• 
faculty meetings and other school personnel 
suoh as administrators, other teachers, and 
guidance specialists • • • • • • • • • • • • 
the role-playing technique •••••••••• 
the ooiodram.a • • • • • • • • • • • • • • • • 
the aneodotal record, •••••••••••• 
behavioral observation.. • • • • •••• 
the problems oheok list ••••••••••• 
Being effective in understanding individual 
pupils and meeting their needs, abilities, 
and interests in class, home room, and other 
activities ••• • • • • • • • • • • • • • • • 
Assisting students in their adjustments and 
decisions involving personal, educational, 
vocational, and citizenship problems ••••• 
other • • • • • • • • • • • • • • • • • • • • • 
Number 
125 
39 
159 
215 
55 
44 
20 
42 
80 
128 
20 
14 
54 
103 
36 
216 
177 
Per oent 
39 
1 
60 
67 
17 
14 
6 
13 
25 
40 
6 
4 
17 
32 
11 
68 
55 
These data show that designated most frequently as the provided 
areas of experience regarding understanding and guidance weres (1) being 
effective in understanding individual pupils and meeting their needs~ 
abilities, and interests in class, home room, and other activities; 
(2) assisting students in their adjusunents and decisions involving 
personal, educational, vocational, and citizenship problems; and 
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(3) effectively using informal discussion, the cumulative record, faculty 
meetings and other school personnel such as administrators, other teach-
ers, and guidance specialists, the standardized test, and behavioral 
observation. 
Infrequently checked were items concerning the newer and more 
speoialized or individualized techniques such as, (1) the sociogremJ 
(2) the sooiodrama; (3) the role-playing technique; and (4) the case 
study. No more than 6 per oent of the classroom teacher-supervisors 
designated the provision or any one of these experiences. 
Other infrequently designated items concerned experiences in the 
use ofs (1) the special interest list; (2) compositions on interest; 
and (3) the anecdotal record. The percentages for these items ranged 
from 17 to 26. 
Evaluation!!!_ pupil progress. Of the 313 classroom teacher-
supervisors responding to the question regarding experiences provided 
for the student teacher through the classroom teacher-supervisor in 
the area of evaluation of pupil progress, the nu.~ber and per cent who 
responded to eaoh item are shown in Table XVIII. 
The data oonoerning the provision of experiences in the area 
of evaluation of pupil progress show that the first three a..~d last 
areas alone ranked high. Recognizing the measurement of growth as a 
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continuous process was checked by 80 per oent of the classroom teacher-
supervisors. The item concerned with developing and using effectively 
the various evaluative teohniques such as tests and observation was 
designated by 65 per oent, Respectively, 59 and 61 per oent oheoked 
the items regarding the including of the pupils in their evaluation, 
and reporting to parents with report forms. From 19 to 26 per cent 
provided experience in using student profiles for evaluation. 
TABLE XVIII 
EXPERIENCE PROVIDED FOR STUDENr TEACHER IN EVALUATION AS REPORTED 
BY 313 CLASSROOM TEACHER-SUPERVISORS IN IOWA, 1958 
Recognizing the measurement of growth as a eon-
tinuous proce s • • . . • • • • • • • • • 
Including the pupils in their evaluation. . 
Reporting to parentss 
report forms . . . • • • • . . • . • 
parent-teacher conferences • . . • . • • . 
letter or notes to parents • . . • • • • • 
Using student profiles for evaluations 
elements of interest • • • . • . . . . . • 
ability to work in groups . . • • • • . 
ability to work alone • • • . . . • 
ability in being a leader . . . • . • . . 
ability in being a follower • . • . . . . 
being liked by others . • • • • . • . 
Developing and using effeotively the various 
evaluative techniques such as tests and 
. 
. 
. 
. 
. 
. 
• 
observation ••••••••••• • • • 
. • . 
. . . 
. • 
. . . 
. • . 
. . • 
. . . 
. . . 
• • • 
• • • 
. • . 
• • • 
Other . . . . . . . . . . . . . . . . . . . . . . . 
Number Per oent 
247 80 
182 59 
189 61 
47 15 
48 16 
82 26 
80 26 
72 23 
68 22 
60 19 
59 19 
200 65 
9 3 
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Administration of olasses and home room. Of the 318 classroom 
- ----
teacher-supervisors responding to the question oonoerning experiences 
provided for the student teacher through the classroom teacher-supervisor 
in the area of administration of classes and home room, the number 
and per cent who responded to eaoh item are shown in Table XIX. 
TABLE XIX 
EXPmIENCE PROVIDED FOR STUDENT TEACHER IN ADMINISTRATION 
OF CLASSES ND HOME ROOM AS REPORTED BY 
318 CLASSROOM TEACHER-SUPERVISORS 
IN IOWA., 1958 
Number Per cent 
Using records and reports (school forms) • • • 
Caring for materials and equipment •••••• 
Regulating heat, light, and ventilation ••• 
Being effioient with items of routine 
suoh as checking attendance •••••••• 
Inoluding the students in the adminis-
trative responsibilities •••••••••• 
Other . . . . . . . . . . . . . . . . . . . . 
228 72 
258 81 
231 73 
267 84 
146 46 
9 3 
These figures indicate that most student teachers were provided 
experienoe in most of the areas concerning administration of classes 
and home room. The least frequently provided of the experiences con-
oerned including the students in the administrative responsibilities. 
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Extra-class responsibilities. or the 225 classroom teacher-
supervisors responding to the question regarding experiences provided 
for the student teaoher through the classroom teacher-supervisor in the 
area of extra-class responsibilities, the number and per cent who 
responded to each option are shown in Table XX. 
T BLE XX 
EXPERIENCE PROVIDED FOR STUDEN.r TEACHER IN EXTRA-CLASS RESPONSIBILITIFS 
AS REPORTED BY 225 CLASSROOM TEAC~-SUPERVISORS IN IOWA, 1958 
Number Per cent 
ttitude and ability ins 
working with olubs . • . . • • . . • • • • • . • 97 43 
assisting in assemblies . • • . • • . . . 78 34 
assisting in playground duty • • . . • . • • 64 24 
assisting in hall duty. . • • . . . • . • • . • 89 40 
assisting in student council . • • • • • • • • • 27 12 
assisting in special events such as for 
plays, athletic events, "open house,•• 
class night., talent shows., graduation, 
socials, etc. • • • • • • • . • . • . . . • . 146 65 
other • . • • • • • • • • • • • • • • • . • . . • 9 4 
The figures show that experience in extra-class responsibilities 
was generally less frequently provided than experience in in-olass 
responsibilities. However, 65 per cent did provide experience in assist-
ing in special events. Once again the reader should consider that, 
for various reasons, many of these experiences were not easy and sometimes 
impossible to provide. For instance, an important experience suoh as 
assisting with the student council frequently would be difficult to 
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furnish. Only 12 per cent of the classroom teacher-supervisors stipu-
lated that experience in assisting with the student council was provided 
through them for their student teacher. 
Relationship with pupils. Of the 345 classroom teacher-supervisors 
responding to the question regarding experiences provided for the student 
teacher through the classroom teacher-supervisor in the area of rela-
tionship with pupils. the number and per cent who responded to each item 
are shown in Table XII. 
These figures show that in about all the areas regarding rela-
tionship with pupils, approximately 60 per cent of the classroom teacher-
supervisors designated that through them experience for the student 
teacher was provided. 
School-community relationships. Of the 159 classroom teaoher-
supervisors responding to the question regarding experiences provided 
for the student teacher through the classroom teacher-supervisor in 
the area of school-community relationships. the number and per cent 
who responded to each item are shown in Table XXII. 
These figures show that in all three of the areas regarding 
school-community relationships, approximately two-thirds of the class-
room teacher-supervisors designated that through them experience for 
the student teacher was provided. 
Individual abilities neoessary for good teaching. Of the 329 
classroom. teacher-supervisors responding to the question regarding 
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TABLE XXI 
EXPERIENCE PROVIDED FOR STUDENr TEACHER IN RELATIOR3HIP WITH PUPILS 
AS REPORTED BY 345 CLASSROOM TEACHER-SUPERVISORS IN IOWA. 1958 
Using a sense of humor ••• . . . . . . 
Being democratic by entering activities 
without dominating them ••••• 
Being fair, impartial, sympathetio, 
• • • 
• • • 
and professional •••••••••••••• 
Respecting pupils' points of view •••••• 
Creating a friendly classroom atmosphere ••• 
Helping students feel secure and at ease • • • 
Using good psychology and avoiding 
sarcasm with the students ••• . . 
Getting the students to accept him and 
feel confident in him as a resource 
. . . . 
person • • • • • • • • • • • • • • • • • • • 
Being able to secure cooperation, cour-
tesy, and respect from the students •••• 
Using a positive and preventive approach 
towards discipline ••••••••••••• 
Being able to handle discipline problems 
when they do arise • • • • • • • • • • • • • 
Other . . . . . . . . . . . . . . . . 
Number Per cent 
210 61 
181 62 
213 62 
210 61 
216 63 
211 61 
198 57 
208 60 
206 60 
210 61 
214 62 
17 6 
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TABLE .XXII 
EIPERIENCE PROVIDED FOR STUDENT TEACHER IN SCHOOL-COMMUNITY RELATIOR:>HIPS 
AS REPORTED BY 159 CLASSROOM TEACHER-SUPERVISORS . 
IN IOWA, 1958 
Number Per cent 
Becoming a part of the cozmnuni ty by adapting 
to its standards and values ••••••• 
• • 
Assisting with youth groups . . . . . . . . 
Promoting and participating in home room 
community projects such as "Uni~ed Cam-
paign," paper drives, bundle drives, eto. . . 
Other . . . . . . . . . . . . . . . . . . . . . 
101 
109 
108 
19 
experiences provided 1·or the student teacher through the classroom. 
teacher-supervisor in the area of individual abilities necessary for 
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69 
68 
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good teaching, the number and per oent who responded to each item are 
shown in Table XXIII. 
Of all the questions regarding experiences provided for the 
student teacher through the classroom teacher-supervisor, this question, 
concerning experiences provided in the area of individual abilities 
necessary for good teaching, received the strongest response. Implied 
in these figures is the fact that practically all of the olassroom 
teacher-supervisors wanted their student teachers to be able to demon-
strate facility in the exercising of such basic skills and abilities 
as having a good knowledge of the subject, a pleasing appearance, a 
tactful approach. and adequate communicative skills so they would be 
TABLE .XXII I 
EXPERIENCE PROVIDED FOR STUDENT TEACHER IN INDIVIDUAL ABILITIES 
NECESSARY FOR GOOD TEACHING AS REPORTED BY 329 
CLASSROOM TEACHER-SUPERVISORS IN IOWA, 1958 
68 
Nwnber Per cent 
Thinking well on feet . . . . . . . . . . . . . . 
Speaking distinotly and with good voice 
control •••••••••••••••• . . . . 
Using good English, grammatical structure, 
and able to express himself well ••••• . . . 
Writing and printing effectively •••• . . . 
Having specialized knowledge of subject 
matter •••• . . . . . . . . . . . . . . . . . 
Being tactful in dealing with contro-
. versial issues ••••••••••• . . . . . . 
Being explicit and thorough in giving 
directions ••••••••••••••• • • • • 
Being pleasing in personal appearance •••• 
Being able to use dramatization as a.n 
effective teaching technique •• 
Being able to use the lecture as an affec-
. . . . 
tive teaching technique •••••••••••• 
Being able to motivate and create incentives ••• 
Having and appropriately using a broad 
background of information, anecdotes, 
and illustrations • • • • • • • • • • • • • • • 
Avoiding nervous mannerisms and poor 
posture such as slouching or putting 
re et on desk • • • • • • • • • • • • • • • • • • 
Other • • • • • • • • • • • • • • • • • • • • • • 
311 94 
324 98 
319 97 
237 72 
292 89 
269 82 
275 84 
287 87 
180 66 
236 72 
221 67 
181 65 
239 73 
20 6 
69 
abl to create and direct a good learning situation. Some of the more 
specialized experience areas were less frequently checked but, never-
theless, were provided in most cases by over one-half of the classroom 
teacher-supervisors. 
VI. STRUCTURE OF SUPERVISION 
Those responsible.!:£!. supervision. or the forty-one college 
supervisors responding to the question regarding those responsible 
for supervising student teaching activities, the number and per cent 
who responded to each item are shown in Table XXIV. 
TABLE XXIV 
THOSE RESPON.SIBLE FOR SUPERVISING STUDENr TEACHING ACTIVITIF.S 
.AS REPORTED BY FORTY-ONE COLLEGE SUPERVISORS IN IOWA, 1958 
ffi.unber Per cent 
Classroom teacher-supervisor ••••••••••• 
Classroom teacher-supervisor and student 
teacher's major professor who planned 
the program cooperatively ••••••••••• 
College faculty member in the student 
teacher's field of special interest •••••• 
Specially designated members of the college 
faculty •••••• • • • • • • • • • • 
Other • • • • • • • • • • • • • • • • • • • • • • 
35 85 
4 10 
11 27 
17 42 
6 15 
As expected, the classroom teacher-supervisor was designated by 
almost all college supervisors as responsible for supervision of the 
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student teacher. Of the oollege supervisors responsible, 42 per cent 
were specially designated members of the college faculty, and 27 per 
cent were faculty members in the students teacher's field or special 
interest. In only 10 per cent of the instances did the student teacher's 
major professor work with the classroom teacher-supervisor in planning 
the program cooperatively. 
"Which supervisor has responsibility.!.!:, certain problem areas. 
The data concerning whioh supervisor had the responsibility or confer-
ring with the student teacher concerning certain problems is shown in 
Table XXV. The classroom teaoher-supervisors seemed to carry the major 
responsibility in more of the areas than did the college supervisors. 
Problem areas of responsibility in which the classroom teacher-supervisors 
rated high concerned: (1) Orientation to the school; (2) Selecting and 
using materials of instruction; (3) Evaluation1 (4) Classroom management 
and routine; (5) Discipline; (6) Relationship with pupils; and (7) Pupil 
records and reports. Problem areas in which the college supervisor 
rated high ooncernedi (1) Orientation to the experience of student 
teaching; (2) Techniques of observing; (3) Relationship with classroom 
teacher-supervisor; (4) Professional ethics; (5) General educational 
theory; (6) Developing an educational philosophy; and (7) Job getting. 
The problem areas of responsibility for the classroom teacher-supervisor 
had a tendency to be connected with the specific and practical mechanics 
of the teaching situation. The responsibility of the college supervisor 
seemed to be more related to problems growing out of facilitating the 
TABLE XIV 
RE3POWES OF 39 COLLEGE SUPERVISORS AND 338 CLASSROOM TEAOHm-SUPERVISORS IN IOWA, 1958, 
REGARDING WHICH SUPERVISOR HAD RFSPOmIBILITY OF CONFERRING WITH STUDENI' TEACHER 
CONCERNING CERTAIN PROBL~ 
Responses of Responses of classroom 
college supervisors teacher-supervisors 
Problem.a Classroom Classroom 
College teacher- College teacher-
supervi- supervisors supervi- supervis ora 
sore respon- Per responsi- Per sors respon- Per responsi-
sibility cent bility Cent sibility cent bility 
Orientation to the experience 
of student teaching . . . . . 34 87 18 46 154 46 177 
Orientation to the school as 
to its procedures, organi-
zation, and facilities •••• 13 33 34 87 33 10 289 
Study of children (guidance) •• 22 56 17 44 129 38 128 
Techniques of observing . . . . 35 90 14 36 156 46 92 
Selecting pupil experiences • • 12 31 23 56 77 23 144 
Selecting and using materials 
of instruction ••• • • • • • 21 54 35 90 50 16 296 
Evaluation of pupil growth ••• 21 54 34 87 63 19 285 
Providing for individual dif-
ferences and dealing with 
problems of individual 
pupils •••••••••••• 15 38 35 90 64 19 252 
The technology of teaching ••• 30 77 15 38 133 40 167 
Evaluation (use of tests) . . . 24 62 30 77 91 27 223 
Classroom management and 
routine • • • • • • • • • • • 17 44 34 87 46 13 273 
Per 
cent 
52 
86 
38 
27 
43 
88 
84 
74 
49 
66 
...:, 
81 ~ 
TABLE XXV (continued) 
Discipline • • • • • • • • • • • 26 67 36 92 
Relationship with pupils •••• 24 62 34 87 
Relationship with classroom. 
teacher-supervisor •••••• 34 87 16 41 
Relationship with other 
teaohers and personnel 
of the school . . . . . . . . 30 77 25 64 
Professional ethics . . . . . . 31 80 16 41 
Relations with parents 
and their problems •••••• 19 49 26 64 
Relations with and study 
of CODllllUni ty . • • • • • • • • 18 46 28 72 
Fupil records and reports 
to parents •••••••••• 14 33 32 82 
Professional growth and 
attitude • • • • • • • • • • • 37 95 23 56 
General educational theory ••• 34 87 10 26 
Developing an educational 
philosophy • • • • • • • • • • 35 90 14 36 
Job getting . . . . . . . . . . 33 86 7 18 
Other . . . . . . . . . . . . . 2 6 0 0 
42 12 
60 18 
133 39 
96 28 
177 52 
78 23 
90 27 
54 16 
163 48 
186 55 
172 51 
170 50 
12 4 
304 
200 
141 
198 
164 
171 
139 
186 
135 
101 
106 
53 
22 
90 
59 
42 
59 
48 
61 
41 
55 
40 
30 
31 
16 
6 
~ 
N 
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student teaching experienoe as a whole, and ooordinating and welding 
together the theory of the college with the praotioe of the classroom 
situation. 
Development~ supervision of aotivities. The data regarding 
how student teaching aotivities were developed and supervised are pre-
sented in Table XXVI. The figures for both type supervisors show the 
most frequent procedures for the development and supervision of student 
teaohin.g activities to be those described in items (1), {2), (3), and 
(6). The indication is that the college supervisors and classroom teaoher-
supervisors bad about an equal part in the development and supervision 
of the student teaching activities, and that the student teachers them-
selves had a considerable voioe in discussing problems and outlining 
plans for work. 
Excluding item (7), there was general agreement in the trend of 
the comparative responses of the college supervisors and classroom 
teaoher-supervisors. The disagreement on item (7), and the fact that 
the percentage of the response of the classroom teacher-supervisors ran 
much lower than that of the college supervisors. suggests that the 
classroom teaoher-supervisors as a group may have felt that the oollege 
supervisors were doing less in the development and supervision of the 
activities than the oollege supervisors considered themselves as doing. 
Of the nineteen college supervisors who responded to the "other oate-
gory, about one-half designated the classroom teacher-supervisor either 
alone or with the student teacher, as having the responsibility for 
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TABLE XX!/I 
RESPONSE OF 39 COLLEGE SUPERVlSORS AND 334 CLASSROOM TEACHER-SUPERVISORS 
IN IO'NA, 1958, REGARDING HO STUDENr TEACHING ACTIVITIES WERE 
DEVELOPED AND SUPER VISED 
How aotivities were 
developed and 
supervised 
College supervisor 
responses 
Number Per cent 
(1) College supervisor, class-
room teaoher-supervisor, 
and student teacher had 
three-way conferences to 
discuss problems and out-
line plans for work ••• 
(2) College and classroom 
teacher-supervisors had 
two-way conference to dis-
cuss problems and outline 
• • 13 
plans for work •••••••• 16 
(3) College supervisors had a 
regular schedule of visits 
to the classroom situation •• 16 
(4) College supervisors visited 
the classroom situation 
only when as lee d by the 
director of student teach-
ing • • • • • • • • • • • • • 
(5) College supervisors visited 
the classroom situation only 
when asked by the classroom 
teacher-supervisor •••• • • 
0 
1 
(6) College supervisors visited 
the cl ssroan situation 
only when their student 
teacher was teaching ••••• 17 
(7) College supervisors seldom 
visited the classroom situa-
tion but worked with the 
student teacher on prob-
lems and plans • • • • • • • • 
( 8) other • • • • • • • • • • • • 
2 
7 
33 
41 
41 
0 
3 
44 
5 
18 
Classroom teaoher-
supervisor responses 
Number Per cent 
66 20 
52 16 
63 19 
1 0 
6 2 
59 18 
80 24 
40 12 
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the development and supervision of the student teaching activities. 
This suggests that the olassroom teaoher-supervisors may have carried 
more of this responsibility than the particular items allowed them 
to designate. 
!e,!~ student teacher!!. helped. Of the forty-one college 
supervisors responding to the question regarding how the student teacher 
is helped to see needs for further study, and to deal with situations 
and problems met during the period of student teaching, the number and 
per cent who responded to eaoh item are shown in Table XXVII. 
These figures indicate that in most all programs the student 
teacher was helped to see needs for further study and to deal with 
situations and problems met through work with the classroom teaoher-
supervisor. In about three-fourths of the programs the college super-
visors gaTe the same assistance through observation of and conferences 
with the student teacher. In 44 per cent of the programs the student 
teachers received help through discussion of problems in college courses 
or seminars. 
Conferences with the director~ student teaching. 0£ the thirty-
seven college supervisors responding to the question regarding the 
nature of conferenoes held for all student teachers with the director 
of student teaching, eighteen, at 49 per cent, reported they were held 
ocoasionallyJ ten, at 27 per cent, reported they were held weekly; none 
reported that they were held monthly; eight, at 22 per cent, reported 
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TABLE XXVII 
HOW STUDENr TEACHER IS HELPED TO SEE NEEDS AND DEAL WITH PROBLEW 
AS REPORTED BY FORTY-ONE COLLEGE SUPERVISORS 
IN IOWA, 1958 
Number Per oent 
Through work with the classroom teaoher-
supervisor . . . . • . • . • . . • . • • . • 38 93 
Through observation of his student teaehing 
by his oollege supervisor • . . . • . . • . 36 88 
Through conferences with his college 
supervisor • • • • . • • • • • • • • • . • • 30 73 
Through written reports of work done and 
problems met that are submitted to his 
college supervisor • • . . . . . . . • . . • 10 24 
By observation and conferences with fellow 
students • • . • . . • • • • • . • . • • • . 11 27 
By his special advisor or guidance counselor • 5 12 
By discussion of problems in college courses 
or seminars • . • • • . . • • • • • • • • • 18 44 
Other • • • • • • • • • . . • • • . • • . • • 3 7 
they were held according to some other schedule. These figures indicate 
that one-fourth of the college supervisors stipulated that the director 
of student teaching met weekly with all the student teachers. About 
one-half met occasion.ally. 
Of those responding to "other." the majority said that the only 
group conference held by the director of student teaching was before 
the period of student teaching began. Concerning the conferences held 
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by the director or student teaching, in 24 and 11 per cent of the 
instances. the college supervisor and classroom teacher-supervisor. 
respectively. attended these conferences. 
~ the college supervisor supervised~ student teaoher. Of 
the forty-one college supervisors responding to the question regarding 
when the college supervisors supervised the student teacher, the number 
and per oent who responded to eaoh item are shown in Table XXVIII. 
TABLE XXVIII 
WHEN COLLEGE SUPERVISOR SUPERVISED TBE STUDENT TEACHER .AS REPORTED 
BY FORTY-01'415 COLLEGE SUP:&tVISORS I IOWA, 1958 
Onoe during the assignment •••••••••• 
Twice during the assignment ••••••••• 
Weekly • • • • • • • • • • • • • • • • • • • • 
Monthly • • • • • • • • • • • • 
Whenever the needs of the student 
teacher suggested the need for 
supervision • . • • • . . • . • . 
Only when requested by the classroom 
teacher-supervisor • • • • . . • . 
Only when requested by the student 
teacher • . • . . • . . . . . . . 
Other . • . • . • . • . . . . • . • 
. . 
. . . . . 
. . . . . 
. . • • • 
. • • • . 
Number Per cent 
4 10 
20 60 
3 7 
1 2 
16 39 
0 0 
0 0 
16 39 
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Of the 16 college supervisors who checked 11other," four super-
visors reported that they supervised three times during the assignment; 
three, by one oonference at the college after the practioe teaching 
periods were over; one each, at least four times during the assignment, 
whenever possible, daily. One did not specify. 
The data indicate that the most frequent arrangement for super-
vising the student teacher was twice during the assignment. A minority 
indicated that they supervised the student teacher when there was a 
need. This suggests that the most common procedure was a flexible 
schedule which most frequently amounted to two instances of supervision 
per assignment. The response to item (3) in Table XXVI on page 74 
indicates that the set schedule for supervision was also comm.on. The 
response to this question as a whole was quite weak. 
~~ college supervisor~ conferences. Of the forty 
oollege supervisors responding to the question regarding when they 
held oonferenoes with the student teacher, the number and per cent 
who responded to each item are shown in Table XXIX. 
Of those checking "other, tt three oollege supervisors reported 
that conferences were held after visits to the student teacher's teach-
ing. One each designated that oonferences were held periodically on 
visits; after one or two visits by college supervisor; after eaoh visit 
to center. 
The data for this question indicate that about one-half of the 
college supervisors held conferenoes with the student teacher as they 
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TABLE XXIX 
WHEN COLLEGE SUPERVISOR HELD CONFERENCE:> WITH S TUDENI' TEACHER AS REPORTED 
BY FORTY COLLEGE SUPERVISORS IN IOWA, 1958 
Number Per cent 
Daily . . • . . . . . • . . • • . . . • • 5 13 
eekly • • • . • . • . • . . . . . . . . • 14 35 
As needed . . . • • . . . • . . . . . • • 19 48 
At request of student teacher . . • 13 33 
Before each period that the stu-
dent teacher was to have respon-
sibility of an activity • • . . . . . . 6 13 
.After each period that the student 
teacher has had the responsibility 
of an activity. • • • • • . . . • . • • 9 26 
Held after each classroom teaeher-
supervisor demonstration • . . 0 0 
Other . • . . . . • • • • • • . . . . . • 4 10 
were needed. About one-third held them weekly and/or whenever requested 
by the student teacher. The first item listed in the tabulation of 
the 11other" responses considered along with the sixth item in the general 
presentation of the data for this question indicate that about one-third 
of the college supervisors held conferences with their student teaoher 
after they had had the responsibility of an activity. 
Written materials ~ ~ guidance. Of the thirty-nine college 
supervisors responding to the question regarding written materials used 
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for guidance in the student teaching program, the number and per cent 
who responded to eaoh item are shown in Table x:x:x. 
TABLE XXX 
WRITTEN MATERIALS USED FOR GUIDANCE OF S TUDENI' TEACHERS AS REPORTED 
BY THIRTY-NINE COLLEGE SUPERVISORS IN IOV'fA, 1958 
Number Per cent 
A handbook or manual for the student 
tea eh er • • • . • • • . . • • . . . • • • 20 51 
handbook or manual for the classroom 
teacher-supervisor • • • . • . • . . • . . 15 38 
A handbook or manual for the oollege 
supervisor . . . . . . . . . . . . . . 3 8 
Informal letters between the student 
teacher and the college supervisor . • . • 9 23 
Memoranda sheets sent to the classroom 
teacher-supervisor. • . . . • • . . . . • 10 26 
Periodic form reports made by the stu-
dent teacher to his oo llege super-
visor . • • • • • . . . . • . . • . . . • 15 38 
Other • • • • • . . • . . • . . . . . • 11 28 
Of the three who designated under "other,'' one each used a guide 
sheet to student teachers, a textbook, and mimeographed materials. 
About one-half of the college supervisors said the student teacher 
was provided a manual for guidance. In 38 per cent of the instances 
the student teacher made periodic form reports to the college supervisor. 
About one-fourth stipulated that the oollege supervisor and student 
teacher communicated through informal letters for guidance purposes. 
For the program coordination, 38 per cent of the supervisors 
said the classroom teacher-supervisors were provided with a handbook 
or manual, and 26 per oent said the classroom teacher-supervisor 
received memoranda sheets from the college. 
VII. EVALUATION OF THE STUDENT TUCHER 
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Nature of~ evaluation. Of the thirty-nine college supervisors 
responding to the question regarding the nature of the evaluation of 
the student teacher, the number and per oent who responded to each 
item are shown in Table XXXI. 
The data indicate that in 62 per cent of the oases the student 
teacher continuously shared in the evaluative process as he and his 
advisor or advisors discussed his work and made plans for next steps. 
In 39 per cent of the instances the evaluation was designated as taking 
place as needed. By 33 per cent it was designated as taking place at 
stated intervals in the program. In about two-thirds of the instances 
it was designated that the student teacher was informed of the final 
composite evaluation through a conference with the college supervisor; 
in about one-r..alf as many instances it was designated that the student 
teacher was informed through a conference with the classroom teacher-
supervisor. 
Those responsible for~ evaluation. Of the thirty-eight col-
lege supervisors responding to the question regarding those responsible 
# .. ~ t' ~ • ' • • • • • • • • • ~ .., "';: • ' 1i ~ • • • • • ' • + 
TABLE XXXI 
NATURE OF THE EVALUATION OF THE STUDENI' TEACHER .AS REPORTED 
BY THIRTY-~"INE COLLEGE SUPERVISORS IN IOWA. 1958 
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Number Per cent 
Evaluation takes plaoe as needed . . . . . . 
Evaluation takes place at stated 
intervals in the program ••• . . . . . . 
The student teaoher continuously 
shares in the evaluation process 
as he and his advisor or advisors 
discuss his work and make plans 
for next steps •••••••••• 
The student teacher knows the final 
evaluation made by the classroom 
teacher-supervisor through a con-
• • • • 
ference with the classroom 
teacher-supervisor •••••••••••• 
The student teacher knows the final 
composite evaluation through a 
conference with the college 
supervisor ••••• • • • • • • • 
Other . . . . . . . . . . . . . . . . . . . 
12 39 
13 33 
24 62 
14 36 
26 64 
6 16 
for the evaluation of the student teacher, the number and per cent who 
responded to each item are hown in Table XXXII. 
The data indicate that the classroom. teacher-supervisors played 
the dominant role in the evaluation of the student teacher. A!so playing 
a major part were the college supervisors and directors of student 
taaohing in that order. Of the persons listed, the student teacher 
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is shown to have shared the least responsibility in the evaluation. 
However, a thi d of the college supervisors designated that the student 
teaoher had a part in his own evaluation. 
TABLE XXXII 
TlmE R~PO:WIBLE FOR EVALU TION OF THE STUDENT TEACHER 
AS REPORTED BY THIRTY-EI GHr COLLEGE SUPERVISORS 
IN IOY(A, 1958 
Number Per oent 
The classroom teacher-supervisor . • • 38 100 
The student teaoher himself . • . • . 13 34 
The college supervisor • . . . . . . • 28 73 
The direotor of student teaching. . • 16 42 
Other • • • • • • • • • . • • • • • . 2 5 
------
Form of the final evaluation. or the thirty-nine college super-
visors responding to the question regarding the form of the final evalua-
tion or rating of the student teacher, the number and per cent who 
responded are shown in Table XXXIII. 
In 70 per oent of the oases the evaluation consisted of a single 
letter or percentage grade. A oheok list or rating blank with multiple 
or descriptive statements was used in 65 per oent of the oases. A 
letter or descriptive statement of achievement was used in 30 per oent 
of the oases. 
. • • . ' .. • • • • • ...•• ~ .. ~ .... ' i . t • 
TABLE XJXIII 
FORM OF FINAL EVALUATION OF THE STUDENr TEACHER .AS REPORTED 
BY TiilRTY-NINE COLLEGE SUPERVISORS IN IOWA, 1958 
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Number Per oent 
Single letter or peroentage grade . • • • 28 70 
Letter or percentage grade for a 
series of designated aspects of 
the teaching process • . . • • • • • • . 6 15 
Cheok list or rating blank with 
multiple or descriptive state-
men ts • • • • • • • • . . • • . • • . • 26 65 
Summary or cumulative anecdotal 
records • • • • • . . . . . • . • . • • 4 10 
Letter or descriptive statement of 
achievement . • . • . . • • • . . . . • 12 30 
Critical analysis with supporting 
evidence of the student teacher's 
ability to use basic educational 
principles in teaching-learning 
situations • • • • • • • • • • • • • • . 7 17 
Other 
• • • • 
. • • • . 
. • . • . • • • • 0 0 
Who makes the final evaluation. Of the forty college supervisors 
responding to the question regarding who makes the final evaluation of 
the student teacher, the number and per cent who responded to each item 
are shown in Table XXXIV. 
Of the 4 who cheoked "other,' one specified. He mentioned that 
the college supervisor, classroom teacher-supervisor, and sometimes the 
principal, made the final evaluation together. 
TABLE llXIV 
WHO MAKES FINAL EVALUATION OF THE STUDENr TEACHER .AS REPORTED 
BY FORTY COLLEGE SUPERVISORS 
IN IOWA. 1958 
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Number Per cent 
College supervisor . • • . • . . • . . • . 21 53 
Classroom teaoher-supervisor for 
use by the college supervisor • . • . • 14 35 
Classroom teaoher-supervisor as 
an individual report. • • • • • . • . • 7 18 
Director or student teaching as 
. a composite report. • • . . . • • . 13 33 
Other • • . • . • • • . . . • . . . • . • 4 10 
The figures indicate that the college supervisor made the final 
evaluation in 53 per cent of the oases. In 35 per oent of the instances 
the olassroom teacher-supervisor contributed a final evaluation for use 
by the college supervisor. In 18 per cent of the oases the classroom 
teacher-supervisor assumed the major responsibility for the final evalua-
tion. In 33 per cent of the cases the director of student teaching mads 
the final evaluation as a composite report. The response to the seoond 
and fourth items of this tabular array indicates that the classroom 
teacher-supervisors contributed to the final evaluation even when the 
final responsibility for it belonged to the college supervisor or director 
of student teaching. 
A summary of the findings of the questionnaire is presented in 
the concluding chapter. 
SUMMA.RY AND CONCLUSIONS 
I. SUMMARY OF PROBLEM AND PROCEDURE 
Problem. The purpose of this study was to determine the role of 
the supervisors in the secondary student teaching programs of Iowa col-
leges and universities during the winter and spring of 1968. More 
speoifioally. the investigator wished to determines (1) the basic 
structure of the programs; (2) the general nature and organization of 
the different phases of the programs with whioh the supervisors were 
connected; (3) what responsibilities were assumed by the supervisors 
in the various phases of the programs. with special emphasis on what 
experiences were provided for the student teaoher through the classroom 
teacher-supervisor; and (4) how the supervisors respectively and compara-
tively functioned in relation to their responsibilities in the different 
phases. 
Procedure. As a basis for the study a questionnaire was developed 
to secure the needed information. All twenty-four of the Iowa colleges 
and universities whioh had secondary teacher-training programs were 
contacted and asked to participate in the study. College supervisors 
from seventeen programs and classroom teacher-supervisors from thirteen 
programs participated in the study. Questionnaires were distributed 
to the college supervisors through the directors of student teaching 
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and to the classroom teacher-supervisors through the principals of the 
cooperating secondary sohools. Of the 50 college supervisors and 402 
classroom teacher-supervisors who received a questionnaire, the number 
and per cent who responded ar shown in these figuress 
Number Per cent 
College supervisors 41 82 
Classroom teacher-supervisors 
Total 
367 
408 
91 
90 
For the presentation and interpretation of the data secured from 
the questionnaire, appropriate tables and tabular arrays were developed. 
II. SUMMARX OF !tEVIEW OF LITERATURE 
The review of literature revealed significant developments and 
trends in the following areas: 
History of teacher education. There has been a development of 
the concept of the need for student teaching programs to keep pace with 
the modern philosophy and psychology of eduoation. 
Organization and development~ student teaching programs. There 
has been a development of the use of the off-campus school and the off-
ca.mpus and laboratory school together. There also has been a developnent 
of the concept of larger blocks of time for student teaching, including 
the concept of full-time student teaching. 
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Criteria for student teaching programs. There has been the 
development of the conoepts that student teaching experiences and guid-
ance should be planned in terms of the individual needs of the student 
teaoher, and that student teaching should be designed to afford oppor-
tunity for responsible participation in all of the important phases of 
a teacher's activity, both in and out of school. 
~ role of the supervisor. There has been the development of 
the concepts that: (1) supervision and guidance of the student teacher 
should be comprehensive and involve a cooperative effort by the college 
supervisor(s) and the classroom teacher-supervisor; and (2) the evalua-
tion of the student teacher should be cooperative, continuous, and com-
prehensive. 
There also has been the development ofa (1) the need for effective 
communioation in the cooperative development and supervision of student 
teaching and the resulting necessity for the appropriate and effective 
use or a variety or techniques and instruments in meeting this need; 
(2) the concept of the classroom teacher-supervisor as being the key 
supervisor and the vital link in the student teaching program; and 
(3) the emergence of the college supervisor as a liaison specialist who 
coordinates and facilitates the student teaching experience. 
III. SUMMARY OF QUESTIONNAIRE RESULTS 
Basic structure~~ program. The data from the questions in 
this area indicate thata 
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l. A student teaching period of one semester was used by eleven 
of the seventeen responding colleges. No other length period was used 
by more than three colleges. A two-semester period was used by three 
of the colleges and the nine-week and one-quarter periods were es.oh 
used by two colleges. 
Twice as many college and classroom teaoher-supervisors were 
connected with the one-semester period than were oonneoted with any 
other. The next most designated periods were the three-week and six-
week. 
2. Regarding the amount of time spent by the student teacher 
each day with the classroom teacher-supervisor, 31 per cent designated 
that the amount of time was one-half day and 28 per cent th.at it was all 
day. A one-period length of time was designated by 9 per cent. 
3. Regarding the type of secondary school in which the supervisors 
supervised, 98 per cent of the college supervisors and 98 per cent of the 
classroom teacher-supervisors supervised in a public school. No class-
room teacher-supervisors supervised in a laboratory school, but one of 
the responding college supervisors did. Supervising in a parochial 
school were 3 per cent ot the college supervisors and 2 per cent of the 
classroom teacher-supervisors. 
Assignment 2.£ ~ student teacher. The data for the questions 
in this area indicate thats 
1. In descending order of frequency and ranging from 78 to 
53 per cent, the following factors served as a basis for assigmnenta 
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(1) the request of the student teacher; (2) the particular opportunities 
available in the student teaching situation; (3) the need for experience 
in major and minor teaching areas; and (4) the specific needs and 
abilities of the student teacher as outlined in a joint conferenoe of 
the student teacher, college supervisor, and/or director of student 
teaching. The special oompetenoies and interests of the classroom 
teacher-aupervisors were considered in only 38 per oent of the cases. 
and the help of the major professor was employed in only 16 per cent of 
the oases. 
2. In 73 per cent of the cases the director of student teaching 
ma.de the assigr.unent of the student teacher. Next most frequently respon-
sible were the prinoipal or superintendent of the cooperating school 
or school system, respectively, who were designated in 18 and 13 per 
oent of the cases. 
3. In about 70 per cent of the instances the classroom teaoher-
supervisor was informed of the assignment a day or two before the begin-
ning of the student teaching period. About 17 per cent were inf'ormed a 
week or more prior to the beginning, and about 10 per cent did not 
learn of the assignment until the student teacher arrived to begin the 
student teaching period. 
Organization of activities and experience. The data from the 
questions in this area indicate that: 
1. Regarding the development of the student teaching program, 
in 56 per cent of the instances the administrators of the cooperating 
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schools and the college supervisors had responsibility for assisting 
the director of student teaching. In 39 and 37 per oent of the instances, 
respectively, the classroom teacher-supervisors as a group and the 
college supervisors as a group had responsibility for assisting. 
2. In the organi~ation of teaching-learning experiences and 
responsibilities, 60 per cent of the college supervisors said the experi-
ences were organized so they were adjusted to the needs, interests, and 
abilities of the student teacher, 50 per cent according to the nature 
of the partioular class, 45 per cent so there were scheduled responsi-
bilities with the order of experience flexible, and 35 per cent so there 
was a scheduled program (sequence) of responsibilities. 
3. or the factors determining which activities were included 
in the student teaching experienoes, the partioular opportunities avail-
able in the given student teaching situation during the period the student 
teacher was there was the most frequently designated at 80 per cent. 
The item concerning the needs and interests of the student teacher was 
designated in 64 per oent of the oases. A college policy that certain 
experiences must be provided £or every student teacher was designated by 
56 per cent 0£ the respondees. Only 21 per oent 0£ the college super-
visors designated that there was a college policy whioh assured the 
student teacher contact with at least one experience within each of the 
major aspects 0£ a teacher's work. 
PreparinE !2!_ ~ orienting~ student teacher. The data for 
the questions in this area indicate that: 
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1. Regarding preparing for the student teacher, the personal 
oonferenoe with the student teacher, with a 57 per cent response, was 
over twice as common as any other preparatory action taken. A third 
to a fourth as common were: (1) reviewing the student teacher's cumula-
tive recordJ (2) having a simple sooial contact with the student teacher; 
and (3) having a conference with the college director of student teaoh-
ing. college supervisor or prinoipal oonoerning the student teacher. 
The over-all response to this question was quite low. 
2. Regarding how the classroom teacher-supervisor helped the 
student teacher adjust to the student teaching experience, the most 
frequently designated items and their per cent of response are as fol-
lows: (1) helping familiarize the student teacher ~~th discipline 
procedure, 83 per cent; (2) giving the student teacher the opportunity 
to utilize his own resources, intelligence, and initiative whenever 
possible. 83 per cent; (3) helping familiarize the student teacher with 
student absence regulations, 80 per oent; and (4) introduoing the stu-
dent teacher as a professional so that effeotive rapport oould be ini-
tiated between the student teacher and the members of the class, 77 per 
cent. Some of the least frequently designated items and their per cent 
of response are as followsa (1) helping familiarize the student teacher 
with playground and health regulations, 34 and 42 per oent, respectively; 
(2) helping familiarize the student teaoher with fire regulations and 
drill procedure, 46 per cent; (3) helping familiarize the student teacher 
with the students, the community, how the olass fits into the school 
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program, and how the school fits into the community. 40 per oent; and 
(4) inviting the student teaoher to attend the professional meetings 
and conferences that occur within or near the oity, 51 per cent. 
Areas of experience provided~~ student teaoher through 
the classroom teacher-supervisor. The data for the questions in this 
area indicate that: 
1. Regarding professional attitudes, the most frequently checked 
items and their percentages a.re as followss (1) cooperating with class-
room teacher-supervisor, 90 per cent; (2) being dependable and prompt 
in meeting classroom responsibilities, 83 per cent; and (3) being enthusi-
astic and willing to accept responsibility without being told, 83 per 
oent. The least frequently designated item concerned participating 
in faculty meetings, study groups, teacher organizations, P.T.A., and 
other similar activities. It had a response of 47 per cent. The over-all 
response to this question was relatively strong in comparison to the 
response to the other questions in this area. 
2. Regarding planning for instruction, the most designated 
experience concerned planning for a unit of work. The per oent was 88. 
Rating low at 38 and 37 per oent, respectively, were: (1) including 
pupils in the planning; and (2) relating the teaching or instruction to 
the pupils' needs. 
3. Regarding methodology and learning activities, about all of 
the items were designated by half of the classroom teacher-supervisors. 
This was a relatively low response. 
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4. Regarding materials of instruction, the most frequently 
checked items and their respective percentages of response were as 
followss (1) effective use of blackboard, 82 per cent; (2) effective 
use of textbooks, 76 per cent; and (3) effective use of bulletin board, 
71 per cent. Some of the less frequently checked items wares (1) the 
effective location and use of community resources, 37 per cent; and (2) 
oreating an appropriate classroom personality through decoration, 39 per 
oent. 
6. Regarding understanding and guidance, some of the most fre-
quently designated items were as follows: (1) being effective in under-
standing individual pupils and satisfying their needs, abilities, and 
interests in class, home room, and other activities, 68 per cent; 
(2) effectively using informal discussion, 67 per cent; and (3) assisting 
students in their adjustments and decisions involving personal, educa-
tional, vocational, and citizenship problems, 55 per cent. Some of 
the least frequently designated items oonoerned the effective use of 
(1) the sooiogram, 1 per cent; (2) the sooiodrama, 4 per cent; and 
(3) the role-playing technique and the case study, both 6 per cent. 
Checked,respeotively, by 58 and 39 per cent were these items a (1) effec-
tive use of the cumulative record; and (2) effective use of the standard-
ized test. Effectively using faoulty meetings and other school per-
sonnel suoh as administrators, other teachers, and guidance specialists, 
was designated by 40 per oent. 
6. Regarding evaluation of pupil progress, the items whioh rated 
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highest weres (1) recognizing the measurement of growth as a continuous 
process, 80 per cent; (2) developing and using effectively the various 
evaluative techniques such as tests and observation. 64 per cent; 
(3) reporting to parents through report forms, 61 per cent; and (4) includ-
ing the pupils in their evaluation, 59 per cent. Rating low weres 
(1) reporting to parents through conferences, letters, or notes, 15 per 
cent; and (2) using student profiles for evaluation, from 19 to 26 per 
cent. 
7. Regarding administration of classes and home roan, in response 
the highest rated items were, (1) being efficient with items of routine 
suoh as checking attendance, 84 per cent; and (2) oaring for materials 
and equipment, 81 per cent. Rating low at 46 per cent was the item 
concerned with including the students in administrative responsibilities. 
a. Regarding extra-class responsibilities, the only item with 
a response above 50 per cent was concerned with assisting in special 
events such as plays, athletic events, nopen house," class night, talent 
shows, graduation, socials, etc. The response was 65 per cent. orking 
with clubs and assisting with hall duty are items that rated at 43 and 40 
per cent, respectively. Assisting in student council rated lowest at 
12 per oent. 
9. Regarding relationship with pupils, the per cent of response 
ran between 52 and 63 per cent for all items. Rating highest was the 
item concerning creating a friendly classroom atmosphere. Rating lowest 
was the item concerning being democratic by entering activities without 
dominating them. 
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10. Regarding individual abilities necessary for good teaching, 
the general response was higher than that of any of the other questions 
conoerned with what experiences were provided for the student teacher 
through the classroom. teacher-supervisor. Items such as thinking well 
on feet, speaking distinctly and with good voice control, and using 
good English, grammatical struoture and able to express himself well, 
were designated by practically all the respondents. Also rating high 
were the items concerned with having a specialized knowledge of the 
subject matter and being pleasing in personal appearance. The percent-
ages for these two items were 89 and 87, respectively. The two items 
rating lowest were concerned with being able to use dramatization as 
an effective teaching technique, and having and appropriately using a 
broad background of information, anecdotes, and illustrations. The 
response for these two items was 55 per cent. 
Structure of supervision. The data for the questions in this 
area indicate thats 
l. Regarding which supervisor had the responsibility of con-
ferring with the student teacher in certain problem areas, the classroom 
teacher-supervisor was more frequently designated as having the respon-
sibility in more of the areas. Problem areas of responsibility in which 
the olassroom teaoher-supervisor rated higher ooncerneds (1) orienta-
tion to the sohool; (2) seleoting and using materials of instruotion; 
(3) evaluation; (4) classroom management and routine; (5) disoipline; 
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(6) relationship with pupils; and (7) pupil records and reports. Problem. 
areas in whioh the college supervisor rated high concerned: (1) orienta-
tion to the experience of student teaohing; (2) techniques of observing; 
(3) relationship with classroom teacher-supervisor; (4) professional 
ethios; (5) general educational theory; (6) developing an education.al 
philosophy; and (7) job getting. 
The problem areas of responsibility for the classroom teacher-
supervisor had a tendency to be oonneoted with the specific and practi-
cal meohanios of the teaohing situation. The responsibility of the col-
lsge supervisor was more related to problems growing out of faoilitating 
the student teaching axperienoe as a whole~ and coordinating and welding 
together the theory of the college with the praotioe of the student 
teaching classroom experience. 
2. Regarding the development and supervision of student teaching 
aotivities. the data indicated that most frequently the oollege super-
visor and classroom teacher-supervisor had two-way conferences to discuss 
problems and outline plans for work. Almost as frequently the student 
teaoher was included for a three-way type conference. In eaoh oase, 
however, the percentage of programs which had such conferences was low. 
3. Regarding how the student teacher was helped to see the need 
for further study and deal with problems met during the period of student 
teaching, 93 per cent of the respondees designated the item that stipu-
lated it was through work with the classroom teacher-supervisor, and 
88 per cent designated that the student teacher was helped through 
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observation of his student teaching by his college supervisor. In 
73 per cent of the cases the student teacher was designated as being 
helped through oonferenoes with the college supervisor. In 43 per 
cent of the oases the student teacher was helped through college semi-
nars. 
4. Regarding conferences held for all student teachers with the 
director of student teaching, 49 per cent of the college supervisors 
said they were held occasionally and 27 per cent said they were held 
weekly. 
5. Regarding when the collage supervisor supervised the student 
teacher, 60 per cent designated that it was twice, and only 8 per cent 
that it was three times during the assignment. The per oent of those 
who designated that it was whenever the needs of the student teacher 
suggested the need for supervision was 39. Only 7 and 2 per oent, 
respectively, designated a weekly or monthly visitation schedule. 
6. Regarding when the college supervisor held conferenoes with 
the student teaoher, 48 per cent said they were held as needed, 36 per 
cent weekly, and 13 per cent daily. The per cent of those who said they 
were held at the request of the student teacher was 33. Just 26 per 
cent designated that they were held after each period that the student 
teacher was to have an activity, and only 13 per cent designated that 
they were held before. 
7. Regarding written materials used for guidance in the student 
teaching program, 51 and 38 per cent designated, respectively, that the 
classroom teacher-supervisor or the college supervisor 118.S provided a 
manual. The per cent who said that periodic form reports were made by 
the student teacher to his college supervisor was 38. Designating that 
memoranda sheets were sent to the classroom teacher-supervisor were 21 
per cent, and 23 per cent said infonnal letters between the student 
teacher and the college supervisor were used. 
Evaluation of the student teaoher. The data for the questions 
in this area indicate thats 
1. Regarding the nature of the evaluation, in 62 per oent of 
the oases the student teaoher was designated as continuously sharing in 
the evaluative process as he and his advisor(s) discussed his work and 
made plans for next steps. In 33 per oent of the oases evaluation took 
plaoe at stated intervals in the program, and in 39 per cent of the 
oases it took place as needed. In 67 per cent of the oases the student 
teacher was designated as learning of the evaluation through a conference 
with the college supervisor, and in 36 per cent of the instances through 
the classroom teacher-supervisor. 
2. Regarding those responsible for the evaluation, in 100 per 
cent of the instances the classroom teacher-supervisor was responsible 
for the evaluation. The college supervisor was designated as respon-
sible in 74 per oent of the cases, the director of student teaching 
in 42 per oant of the oases, and the student teacher in 34 per oent 
of the oases. 
100 
3. Regarding the form of the final evaluation, in 70 per cent 
of the instances it was designated as a single letter or percentage 
grade. In 65 per cent of the instances it was designated as a cheok 
list or rating blank with multiple or descriptive statements. In 30 per 
cent of the instances it was designated as a letter or descriptive state-
ment of achievement. 
4. Regarding who makes the final evaluation, in 53 per cent of 
the cases the college supervisor was designated. In 35 per cent of the 
oases the classroom teacher-supervisor made it for use by the oollege 
supervisor. In 33 per oent of the cases the direotor of student teach-
ing made it as a composite report. In 18 per cent of the oases the 
classroom teaoher-supervisor made it as an individual report. 
r:v, CONCLUS IOL'B 
The conclusions are drawn from a comparison of the questionnaire 
findings with the aspects of the related literature regarding: (1) the 
organization and development of student teaching; (2) criteria for 
student teaching programs; and (3) principles of student teaching super-
vision. 
The data indicated that persons conoerned with many programs are 
aware of and have made application of modern eduoational thinking in 
the three areas just mentioned above. The data also indicated that 
the programs need to be improved considerably in each of these major 
areas, The findings and conclusions presented in the remaining 
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discussion in the chapter are primarily for the clarification and sub-
stantiation of the need for improvement. 
Organization~ development of student teaching. The programs 
were consistent with the trend in that all of them were using the off-
oampus school. They were inconsistent in that only one program used 
both the off-campus and the laboratory school in its program. 
The majority of sohools used a program that was too short in 
length and which allowed the student teaoher to be with the classroom 
teacher-supervisor only one-half of each day or less. These conditions 
are short of the one-year full-time student teaching program that 
increasingly is being recommended. 
Criteria for student teaching programs. One important criterion 
expressed the idea that the nature and extent of professional laboratory 
experiences should be planned in terms of the abilities and needs of 
the student teacher. The following factors taken from the questionnaire 
findings suggest that the programs as a whole need to improve in meeting 
the demands of this oriterions 
1. The assigmnent of the student teacher seemed inadequate as 
to its being cooperatively made. Few major professors were enlisted to 
help in the assignment, and many student teachers had no say in this 
important step in the program. A laok of care in making the assignment 
was suggested by the faot that in many programs the reques~ of the 
student teacher, the particular opportunities available in the student 
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teaching situation, the need for experience in major and minor teaoh-
ing areas, and the special competencies of the classroom teacher-
supervisor were not considered in the assignment. 
2. Over two-thirdsof the classroom. teach r-supervisors had only 
a day or two to prepare for the student teacher as an individual. Only 
one-half of the classroom teacher-supervisors had a oonferenoe with the 
student teacher prior to the beginning of the student teaching period, 
and less than one-third looked at the oumulative record or conferred 
with the principal or a college supervisor concerning the student teacher. 
3. In the organization of the activities, the needs of the indi-
vidual were considered in 60 per cent of the instances. A large per-
centage of the college supervisors designated that there was no scheduled 
ana/or flexible aspect to this phase of their program. 
4. Regarding determining which activities were included in the 
program. in only 64 per cent of the instances were the needs of the 
individual student teacher considered. In only 56 per cent of the 
instances was there a college policy which assured the student teacher 
contact with at least one experience within each of the major aspects 
of a teacher's work. 
The conclusion for this criterion of planning in terms of abilities 
and needs of student teaohers is also supported by the inadequacies in 
the supervision and evaluation of the student teachers that are revealed 
in the data from the questionnaires. These facts are presented in more 
detail under the topio regarding the role of the supervisor. 
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A second important criterion expressed the idea th.at tudent 
teaching should be designed to afford opportunity for responsible par-
ticipation in all of the important phases of a teaoher's activity, both 
in and out of school. The investigator thought that the following 
factors taken from the questionnaire findings were pertinent as to 
whether or not the programs as a whole were meeting the demands of this 
oriterioni 
1. The areas of experience which rated the highest concerned 
professional attitudes and individual abilities necessary for good 
teaching. 
2. The areas of experience whioh rated low concerned method-
ology and learning activities and extra-class responsibilities. 
3. Many individual items that rated low in different areas 
seemed to be related to modern philosophy of education. For instance, 
in the area oonoerned with materials of instruction, the item regarding 
the use of community resources rated low. In the area concerning under-
standing and guidance, the items regarding the newer and more specialized 
tools and techniques rated low. In the area concerning evaluation, 
the items regarding the use of conferenoes and student profiles rated 
low. 
4. The programs as a whole need to provide more experiences 
in all of the areas of a teacher's activity, both in and out of school. 
The role of the supervisor. An important principle of supervision 
----
states the idea that supervision and guidance of the student teacher 
w~ 
should be comprehensive and involve a cooperative effort by the college 
supervisor(s) and the classroom teacher-supervisor. The following facts 
taken from the questionnaire findings suggest that the programs as a 
whole were not satisfying the demands of this principle of supervisions 
1. A faoulty member in the student teacher's special field of 
interest v;as seldom included in the guidance of the student teacher. 
2. In only a minority of instances dids (1) anyone at the 
college or university, other than the director of student teaching, 
assist in making the assignment; (2) the college supervisor, classroom 
teacher-supervisor, and student teacher have three-way conferences to 
discuss problems and outline plans for work; (3) the college supervisor 
and classroom teacher-supervisor have conferences to discuss problems 
and outline plans for work; (4) the college supervisor have a regular 
schedule of conferences with the student teacher, or h.ave conferences 
as needed or at the request of the student teacher; (5) the college super-
visor supervise the student teacher more than twioe during the period; 
(6) the college supervisor supervise the student teacher whenever his 
needs suggested the need for supervision; (7) the college supervisor 
supervise the student teacher more than twioe per student teaching 
period; (8) the programs make much use of written materials in the 
guidance of the supervisor(s) or the student teacher; (9) the college 
supervisor supervise in a way that was both scheduled and flexible so 
that consistent and dynamic guidance was effected. 
3. In many instances people who might have assisted profitably 
in the assignment of the student teacher were not included. 
4. The classroom teacher-supervisor was frequently given too 
little time to prepare for the student teaoher. 
5. By the time the student teacher arrived, the majority of 
classroom teacher-supervisors had not had a personal conference with 
or studied a oumulative record of the student teacher. 
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6. In the orientation and adjustment of the student teacher to 
the student teaching experience, in many instances there were many areas 
in which the classroom teacher-supervisor gave no assistance to the 
student teacher. 
7. In all the areas of a teacher's work there were many experi-
ences that were not being provided for the student teaoher through the 
classroom teacher-supervisor. 
A seoond principle of supervision expresses the idea th.at the 
evaluation of the student teacher should be comprehensive. cooperative, 
and continuous. The following factors from the questionnaire de.ta 
suggest that, regarding the application of this principle, there is 
much opportunity for the programs as a whole to improve. 
1. In many of the instances there was a lack of cooperation 
and care in the assignment of the student teacher. 
2. In many instances the classroom teacher-supervisor knew 
little about the student teacher at the start of the period because he 
either had too little time to prepare or had not taken advantage of it. 
3. Many of the programs did not organize and provide activities 
to fit the needs of the individual student teacher with a program that 
was both scheduled and flexible. 
4. The majority of student teachers were not provided with 
experience in many important areas of a teacher's work and responsi-
bility. 
W6 
5. As discussed in the last topic, the supervision was inadequate 
as to its being cooperative and comprehensive. Observation of the 
student by the college supervisor was infrequent, as were conferences 
involving the college supervisor with the classroom teacher-supervisor 
and/or the student teacher. The supervision of many programs was not 
set up on a soheduled and/or flexible basis. 
6. In only 62 per cent of the instances was the student teacher 
designated as continuously sharing with his advisors in the evaluation 
of his work. 
7. In only a minority of instances was evaluation designated 
as taking place as needed, or at stated intervals in the program.. 
8. Generally, the college or university did not seem to be 
close enough to the student teaching situation to give muoh assistance 
in the running or continuous evaluation of the student teacher. The 
major share of this aspect of the evaluation seemed to be left to the 
classroom teacher-supervisor and the student teacher. 
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APPENDIX A. QU"mTIONNAmE 
THE ROLE OF THE CLASSROOM TEACHER-SUPERVISOR 
AND THE COLLEGE SUPERVISOR IN SECONDARY SCHOOL 
STUDENT TU.CHER PROCRAMS IN IOWA, 1958 
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Name of Respondent Institution Position (be specific) 
For the purposes of this questionnaire the terms "olassroom 
teacher-supervisor" and "college supervisor't are defined as, 
CLASSROOM TEACHER~SUPERVISOR--"a teacher who has the responsi-
bility of' supervising one or more student teachers in the class or 
classes he is teaching." 
COLLEGE SUPERVISOR--"a person directly connected with a college 
or university who ha.a a direct responsibility in the supervision of 
one or more student teaoher." 
Please answer the questions that are directly related to you. 
For each question you answer check the appropriate option or options. 
THE NATURE AND ORGANIZATION OF THE PROGRAM 
------ - - ---
1. comIDERING THE ABOVE DEFINITIORS YOU AR.Ea 
a. a classroom teacher-supervisor 
--b. a college superTisor. 
---c. other 
2. THE LENGTH OF THE STUDENT TEACHING PERIOD IS s 
a. one semester. 
-----b. two semesters. 
c. one quarter. 
---d. two quarters. 
---e. other 
3. TEE STUDE:NT TEA.Clim IS WITH THE CLASSROOM TEACBER-SUPERVISORs 
a. all day. 
---b. one-half' day. 
--o. other 
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4. '!HE SCHOOL IN WHICH YOU ARE NO SUPERVISING A STUDENT TEACHm IS r 
a. a public school. 
-----b. a laoor~tory school (run by college). 
c. a parochial school. 
-----d. a class B schooi (less than 200 enrollment). 
e. a class school (from 200 through 500 enrollment). 
---f. a class school (over 500 enrollment). 
---g. a one room school. 
---h. a rural consolidated school. 
---i. an urban school. 
---j. other 
---
5. PRE-RE~UISITE FOR ADMISSION TO STUDEN!' TEACHING AREs 
a. a health ex.mination. 
---b. a voice and speech test. 
------c. an oral and/or written professional examination. 
d. a recommendation by an official faculty committee. 
---e. a recommendation by a major professor. 
---r. a written application by the student which is approved by a 
--- designated person or persons. 
g. an application by the student either orally or in writing. 
---· h. a review of the student's cumulative record by designated 
--- faculty representatives. 
i. a review of the student's record with the student. 
---j. a report on scholarship and completion of course requirements 
--- by the regi1trar's office. 
k. a review of the student's observa~ion and participation e.xperi-
--- ences. 
1. the completion of all lower division requirements. 
---m. the completion of certain professional courses. 
---n. a grade point average of in all coursework and of in 
----- the field. 
o. senior year status. 
---
___ p. other 
6. .ASSIGNMENT OF STUDENT TEACHERS IS MADE BYs 
a. the direotor of student teaching. 
---b. the principal of the practice school. 
---o. the student's major professor. 
---d. the heads of academic depar~nents. 
---e. the executive officer of the school or college of education. 
---r. the superintendent of schools. 
---g. other 
---
7. FAC!'ORS WHICH SERVE AS A BASIS FOR THE ASSIGNMENT OF STUDENT TEACHI§{S 
TO A PARTICULAR AREA OR CLASS AREa 
a. the request of the student teaoher. 
---b. the specific needs and abilities of the student teaoher as 
outlined in a joint oonferenoe of the student teacher, college 
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supervisor, and/or direotor of stud nt teaching. 
o. the specific needs and abilities of the student teacher as 
--- outlined by his major professor. 
d. the need for experience in major and minor teaching areas. 
---e. the need tor teaching experience in the major field only. 
---f. the particular opportunities available in the given student 
--- teaching situation. 
g. the special competencies and interests of the classroom teaoher-
--- supervisor. 
h. other 
---
8. THE CLASSROOM TEACHER-SUPERVISOR IS INFORMED OF THE ASSIGNMENI' s 
a. when the student teaoher arrives at the beginning of the period 
--- of student teaching. 
b. a day or two prior to the student teacher's arrivals 
--- 1' by the oollege supervisor. 
2' by the school principal 
3' other 
c. when asked by the college supervisor to arrange a preliminary 
---- conference with the student teacher a week or more before the 
beginning of the student teaching period. 
d. other 
---
9. THOSE WHO ASSIST THE DIRECTOR OF STUDENT TEACHING IN THE DEVELOPMENr 
OF THE STUDENT TEACHING PROCRAM .AREs 
a. the college supervisors as a group. 
---b. the classroan teacher-supervisors as a group. 
---o. the college supervisors, classroom teacher-supervisors, and 
--- college instructors as a group. 
d. the administrators of the cooperating schools and the college 
--- supervisors. 
e. the curriculum director or directors of the cooperating school 
--- or school system and the college supervisor. 
r. the student teacher. 
---g. other 
---
10. THE COLLEGE COMPENSATES THE CLASSROOM TEACHER-SUPERVISOR THROUGH: 
a. cash payments. 
-----b. a certain amount of tree tuition. 
c. use of the college library. 
---d. use of the college visual aid resources. 
---e. opportunity to attend any of the functions at the college. 
---r. recognition of the classroom teacher-supervisor's contribution 
--- to the school's program through mention in the annual bulletin 
of the college. 
g. placing the name of the classroom teacher-supervisor on the 
--- college mailing list. 
h. other. 
11. TEE COLLEGE COMPEI'GATES THE COOPERATING SCHOOL OR SCHOOL SYSTEM 
TEROUGHs 
a. scholarships to the sohool or school system graduates. 
---b. cash payments to the school or school system. 
---c. other 
---
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12. IN PREPARING FOR THE STUDENT TEACHER PRIOR TO HIS ENrERING INTO THE 
PERIOD OF STUDENT TEACHING THE CLASSROOM TEACHER-SUPERVISORt 
a. reviews the student teacher's cumulative reoord. 
---b. has a personal conference with the student teacher. 
---c. writes the student teacher a note of welcome. 
---d. has a simple social contact with the student teacher. 
---e. has a conference with the principal concerning the student 
--- teacher. 
r. if necessary has a conference with the college director of 
--- student teaching or the college supervisor. 
g. other 
---
13. THE TEACHING-LEARNING EXPERIENCES .AND RESPOmIBILITIES OF THE STUDENI' 
TEACHERS ARE ORGANIZEDt 
a. so there is a scheduled program (sequence) of responsibilities. 
----b. so there are scheduled responsibilities with the order of 
--- experience flexible. 
c. so the responsibilities are adjusted to the needs, abilities, 
--- and interests of the student teaoher. 
d. according to the philosophy of the individual classroom teacher-
--- supervisor. 
e. acoording to the nature of the particular class. 
---r. aooording to the previous practices of the classroom teacher-
--- supervisor. 
---
g. other 
14. FACTORS THAT DETFIDAINE WHICH ACTIVITIES ARE INCLUDED IN THE CLASS-
ROOM TEACHING EXPF}{IENCE FOR EACH STUDENT TEACHER .AREs 
a. the needs and interests of the individual student teacher. __ ......, 
b. the particular opportunities available in the given student 
--- teaching situation during the period the student teacher is 
there. 
c. a oolle.ge policy which assures the student teacher contaot 
--- with at least one experienoe within each of the major aspeots 
of the teacher's work. 
d. the areas requested by the student teacher. 
---e. a college policy that certain experience must be provided for 
--- every student teacher. 
r. a college policy which requests or suggests that certain experi-
--- enoes be provided for every student teaoher. 
g. other 
---· 
15. RESPONSIBLE FOR SUPERVISING THE STUDENT TEA.CHING ACTIVITIES AREs 
a. the classroom teaoher-supervisor. 
----b. the classroom teacher-supervisor and t~e student teaoher•s 
--- major professor planning the program cooperatively. 
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___ c. the college faculty member in the student teacher's field of 
special interest. 
d. specially designated members of the college faculty. 
---e. other 
---
16. THE STUDENr TEACHING ACTIVITI&:> ARE DEVELOPED AND SUPERVISED BY THEs 
a. college supervisor~ classroom teacher-supervisor, and student 
--- teacher who have three-way conferences to discuss problems and 
outline plans of work. 
b. college and classroom teacher-supervisors who have two-way 
--- conferences to discuss problems and outline plans ot work. 
c. college supervisors who have a regular schedule of visits to 
--- the classroom situation. 
d. college supervisors who visit the classroom situation only 
--- when asked by the direotor of student teaching. 
e. college supervisors who visit the classroom situation only when 
--- asked by the classroom teacher-superYisor. 
r. college supervisors who visit the classroom situation only when 
--- their student teachers are teaching. 
g. college supervisors who seldom visit the classroom situation 
---· but work with the student teacher on problems and plans. 
h. other 
---
17. THE STUDEN.r TEACHm IS HELPED TO SEE NEEDS FCR FURTHER STUDY AND TO 
DEAL WITH SITUATIONS AND PROBLEm MET DURING THE P:ERIOD OF STUDENl' 
TEACillNGs 
a. through work with the classroom teacher supervisor. 
---b. through observation of his student teaching by his college 
--- supervisor. 
c. through oonf'erenoes with his college supervisor. 
---d. through written reports of work done and problems met that are 
--- submitted to his college supervisor. 
e. by observation and conferences with fellow students. 
---f. by his special advisor or guidance counselor. 
---g. by discussion of problems in college courses or seminars. 
---h. other 
---
18. IN STRUCTURE THE CONFERENCES HELD BY THE COLLEGE SUPERVISOR WITH 
THE STUDENT TEACHER AREs 
a. individual 
---b. group 
-----c. held daily. 
d. held weekly. 
---
e. held as needed. 
---r. held at request of student teacher. 
---g. held before each period that the student teacher is to have 
--- the responsibility of an activiiy. 
h. held after each period that the student teacher has had the 
--- responsibility of an activity. 
---
i. held after each classroom teacher-supervisor demonstration. 
j. other 
---· 
19. CONFERENCES HELD FOR ALL STUDENT TEACHERS WITH THE DIRECTOR OF 
S TUDENr T~CHING ARE i 
a. held weekly. 
----b. held monthly. 
---c. held occasionally. 
---d. attended by college supervisors. 
---e. attended by classroom teacher-supervisors. 
---f. other 
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20. THE STUDENT TEACHER'S PROF~SIONAL PREPARATION COURSES AT THE COL-
LEGE ARE MODIFIED 'BY HIS STUDENT TEACHING EXPERIENCE SO THATs 
a. the student teacher is advised to modify the length of the 
--- student teaching period. 
b. the student teacher is advised to change the nature of the 
--- student teaching experience. 
c. variation is made in the concentration in the major or minor 
--- content courses. 
d. professional courses are added. 
---e. some required courses are possibly eliminated: 
----- l' content courses. 
2 1 professional courses. 
-f-.-other 
21. TEE SUPERVISOR WHO HAS TEE RF.SPONSIBILITY OF CONFERRING WITH THE 
STUDENT TEACHm CONCERNING THE FOLLOWING RESPECTIVE PROBLEM> IS THE s 
Classroom College 
Teacher- Supervisor 
Supervisor 
a. orientation to the experience of student teach-
ing. 
b. orientation to the school as to its procedures, 
organization and facilities. 
o. study of children (guidance). 
d. techniques of observing. 
e. selecting pupil experiences. 
f. selecting and using materials of instruction. 
g. evaluation of pupil growth. 
h. providing for individual differences and deal-
ing with problems of individual pupils. 
i. the technology of teaching. 
j. evaluation (use of tests). 
k. classroom management and routine. 
1. discipline 
m. relationship with pupils. 
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n. relationship with classroan teacher-supervisor. 
o. relationship with other teachers and personnel 
of the school. 
p. professional ethics. 
q. relations with parents and their problems. 
r. relations with and study of community. 
s. pupil records and reports to parents. 
t. professional growth and attitude. 
u. general educational theory. 
v. developing an educational philosophy. 
w. job getting. 
x. other 
22. THE COLLEGE SUPERVISOR SUPERVISES THE STUDENT TEACHER s 
a. once during the assignment. 
---b. twioe during the assignment. 
---c. weekly 
---
---
d. monthly 
e. whenever the needs of the student teacher suggest the need for 
--- supervision by the college supervisor. 
r. only when requested by the olassroom teacher-supervisor. 
---g. only when requested by the student teacher. 
---: h. entirely through conferences at the college. 
---i. other 
---
23. WRITTEN MATERIALS USED FOR GUIDANCE IN THE STUDENT TEACHING PROGRAM 
AR.Es 
a. a handbook or manual for the student teacher. 
---b. a handbook or manual for the classroom teacher-supervisor. 
---o. a handbook or manual for the college supervisor. 
---d. informal letters between the student teacher and the college 
--- supervisor. 
e. memoranda sheets sent to the classroom teacher-supervisor. 
---r. periodic form reports made by the student teacher to his col-
--- lege supervisor. 
g. other 
---
THE RE>PON3IBILITIES OF 
THE CLASSROOM TEACHER-SUP~SOR. 
IN THE ORIENrATION AND ADJ1ETMENT OF THE S TUDENr 
- TEACEER TO THE STUDENT TEACHINGEn'mIENCE 
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l. THE CLASSROOM TEACHER-SUPERVISOR HELPS THE STUDENT TEACHER ADJUST 
TO TBE S TUDENr TU.CHING EXPERIENCE BY a 
a. seeing that the student teacher becomes acquainted with the 
--- other personnel in the school or school system who are important 
to the success of his student teaching experience. 
b. helping familiarize the student teacher with school and class-
--- room forms, bulletins. schedules, routines, records, and regula-
tions suoh as a 
l' student absence. 
-----2, student tardiness. 
3' student records. 
---4' fire regulations and drill procedure. 
---5' hall and passing regulations. 
---6' health regulations. 
---71 playground regulations. 
---8' discipline procedures. 
---9' grading regulations. 
---
---
c. helping familiarize the student withs 
1' the school or sohool system plant and facilities. 
-----2, materials of instruction. 
3' the students, the community, how the class fits into the 
--- school program, and how the school fits into the community. 
d. inviting the student teacher to attend P.T.A. meetings, faculty 
--- meetings, and other school f'u.notions which would broaden and 
complete the student teacher's experience wherever and whenever 
possible. 
e. inviting the student teacher to attend the professional meet-
--- ings and conferences that occur within or near the city. 
f. introducing the student teacher to the class as a professional 
--- 80 that effective rapport oan be initiated between the student 
teacher and the members of the class. 
g. trying to establish an open-minded and friendly relationship bys 
--- 1' giving the student teacher the opportunity to utilize his 
--- own resources, intelligence, and initiative whenever possible. 
2' giving fair treatment. sympathetic understanding, and profes-
----- sional correction. 
h. other 
---
AREAS OF EXPERIENCE 
PROVIDED FORTHE STUDENT TEA.CHER 
THROUGH THE CLASSROOM TEACHER-SUPERVISOR 
1. PROFESSIONAL ATTrrUDES1 
a. cooperating with classroan teacher-supervisor. 
---. b. maintaining proper relationship with the principal, other 
--- staff members, and other teachers. 
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o. being enthusiastic and willing to accept responsibility without 
--- being told. 
d. participating in faculty meetings, study groups, teacher orga-
--- nizations, P.T.A., and other similar activities. 
e. being dependable and prompt in meeting classroom responsibilities. 
---f. setting up desirable personal objectives and following them. 
---
---
g. being creative and suggesting improvements. 
h. desiring to improve and having a good attitude towards self-
----- evaluation and constructive criticism from others. 
i. other 
---
2. PLANNING FOR INSTRUCTION s 
a. planning for a unit of work. 
---b. planning for each day's work. 
---e. using broad meaningful objectives based on pupil needs as a 
--- basis for planning. 
d. developing specific objectives, work habits, general attitudes, 
--- specific skills related to the learning area and specific facts 
as a result of the learning experience. 
e. including pupils in the planning. 
---r. relating the teaching or instruotion to the student's needs. 
---g. other 
---· 
3. METHODOLOGY AND LEARNING ACTIVITIES s 
a. using the problem solving approach. __ ....., 
b. using laboratory and activity techniques. 
---c. developing learning activities which effectively work towards 
--- objeotives: 
1 1 individual activities. 
---2' small group activities. 
------3·, class activities 
d. using discussion effectively. 
---e. providing for the gifted child. 
---r. providing for the slow learning child. 
---g. developing individual assignments or projects. 
---h. developing supervised study. 
---i. other 
4. MATERIALS OF ImTRUCTIONs 
a. effectively locating and/or usinga 
--- 1' textbooks. 
---2' library materials. 
---3' pamphlets. 
-----4, audio-visual materials. 
5' community resources. 
---b. effectively using the classroom facilities: 
--- 1' blackboard 
---2' bulletin board 
---
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3' chairs (arrangement) 
-------4, decoration (creating an appropriate classroom personality) 
c. other 
5. UNDERSTANDING AND GUIDANCEs 
a. effectively usinga 
----- l' the standardized test. 
2' the sociogram. 
------3, the cumulative record. 
4' inform.al discussion. 
---5' the special interest list. 
---6' home visitation and parent conference. 
---. 7' the oase study. 
---8' the autobiography. 
---9' compositions on interest or controversial topics. 
---10' faculty meetings and other school personnel such as adminis-
trators. other teachers. and guidance specialists. 
11' the role-playing technique. 
-----12' the sociodrema. 
----13' the anecdotal record. 
----14' behavioral observation. 
----15' the problems check list. 
-S:- being effective in understanding individual pupils and meeting 
--- their needs. abilities. and interests in class. home room, and 
other activities. 
c. assisting students in their adjustments and decisions involving 
--- personal. educational. vocational. and citizenship problems. 
d. other 
6. EVALUATION OF PUPIL PROGRESS a 
a. recognizing the measurement of growth as a continuous process. 
--~ b. incLuding the pupils in their evaluation. 
---o. reporting to parentss 
--- 1' report forms. 
---2' paren~-teacher conferences. 
---. 3 1 letter or notes to parents. 
---
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d. using student profiles for evaluations 
--- 1' elements of interest. 
---2• ability to work in groups. 
---3' ability to work alone. 
---4' ability in being a leader. 
---6' ability in being a follower. 
---6' being liked by others. 
---e. developing and using effectively the various evaluative tech-
--- niques such as tests and observation. 
r. other 
---
7. ADMINISTRATION OF CLASSES AND HOME ROOMs 
a. using records and reports (school forms). 
---b. oaring for materials and equipment. 
---c. regulating heat, light. and ventilation. 
---d. being efficient with items of routine such as checking attendance. 
---e. including the students in the admini strative responsibilities. 
---f. other 
---
a. EXTRA-CLASS RESPONSIBILITI&Ss 
a. attitude and ability ins 
--- 1' working with clubs. 
---2' assisting in assemblies. 
---3' assisting in playground duty. 
---4' assisting in hall duty. 
-----5, assisting in student council. 
6' assisting in special events such as for plays. athletic 
--- events, "open house," class night, talent shows, graduation. 
socials, etc. 
b. other 
9. RELATIO!EHIP WITH PUPILS s 
a. using a sense of humor. 
---b. being democratio by entering activities without dominating them. 
---c. being fair, impartial. sympathetic, and professional. 
---d. respecting pupils' points of view. 
---e. creating a friendly classroom atmosphere. 
---f. helping students feel secure and at ease. 
---g. using good psychology and avoiding sarcasm with students. 
---h. getting the students to aooept him and feel confident in him 
--- as a resource person. 
i. beL~g able to secure cooperation, courtesy and respect from 
--- the students. 
j. using a positive and preventive approach towards disoipline. 
---k. being able to handle discipline problems when they do arise. 
---·1. other 
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10. SCHOOL-COMMUNITY RELATIONSHIPS a 
a. becoming a part of the c011nnunity by adapting to its standards 
--- and values. 
b. assisting with youth groups. 
---c. promotion and participation in home room-oomm.unity projects 
--- such as United Campaign.," paper drives., bundle drives., eto. 
d. other 
---
11. INDIVIDUAL ABILITI!S NECESSARY FOR GOOD TEACHING1 
a. thinking well on feet. 
---b. speaking distinctly and with good voice control. 
---o. using good English., grarmnatical structure., and able to express 
--- himself well. 
d. writing and printing effectively. 
---e. having specialized knowledge of subject matter. 
---r. being tactful in dealing with controversial issues. 
---g. being explicit and thorough in giving directions. 
----h. being pleasing in person.al appearance. 
---i. being able to use dramatization as an effective teaching tech-
--- nique. 
j. being able to use the lecture as an effective teaching technique. 
---k. being able to motivate and create incentives. 
---
---
1. having and appropriately using a broad background of information., 
anecdotes., and illustrations. 
m. avoiding nervous mannerisms and poor posture such as slouching 
--- or putting feet on desk. 
n. other 
THE EVALUATION OR RATING OF THE STUDENI' TEACHER 
1. R~PONSIBLE FOR THE EVALUATION OF THE STUDENT TEACHER AREa 
a. the olassroom teacher-supervisor. 
---b. the student teacher himself. 
---c. the college supervisor. 
---d. the director or student teaching. 
---e. other 
---
2. WHICH OF THE FOLLOWING STATEMENTS DESCRIBE WHEM AND HOW THE EVALUA-
TION OF TBE STUDENT TEACHER TAKES PLACE? 
a. evaluation takes place as needed. 
---b. evaluation takes place at stated intervals in the program. 
---c. the student teacher continuously shares in the evaluative 
--- process as he and his advisor or advisors discuss his work 
and make plans for next steps. 
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d. the student teacher knows the final evaluation made by the 
--- classroom teacher-supervisor through a conference with the 
classroom teacher-supervisor. 
e. the student teacher knows the final composite evaluation through 
--- a conference with the college supervisor. 
f. other 
---
3. THE FINAL EVALUATION OR RATING OF THE STUDENT TEACHER IS MADE IN 
THE FORM OF As 
a. single letter or peroentage grade. 
---b. letter or percentage grade for a series of designated aspects 
--- of the teaching process. 
c. check-list or rating blank with multiple or descriptive state-
--- men:ts. 
d. swmnary of cumulative anecdotal reoords. 
---e. letter or descriptive statement of achievement. 
---r. critical analysis with supporting evidenoe of the student 
--- teacher's ability to use basic educational principles in 
teaching-learning situations. 
g. other 
---
4. THE FINAL EVALUATION OR RATING OF THE STUDENI' TEACHER IS MADE BY 
THEs 
a. college supervisor. 
---b. classroom teacher-supervisor for use by the college supervisor. 
---o. classroom teacher-supervisor as an individual report. 
---d. director of student teaching as a canposite report. 
---e. other 
APPENDIX B 
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.APPENDIX B. LEI' TER TO DIRECTOR OF STUDENr TEACfilNG 
March 20, 1958 
Dear 
I am Marshall v. Carlson, a social studies teacher and the basket-
ball and tennis coach at East High School in Des Moines. At the present 
time I am supervising a student teacher as 'part of the Drake University 
student teacher training program. Because of this interest and a desire 
to fulfill a Master's Degree requirement, I am doing a study to detennine 
the purpose, function, and responsibilities of the college supervisors 
and classroom teacher-supervisors in the student teaching programs of 
Iowa oolleges and universities and the publio, parochial, or laboratory 
schools which they utilize. 
The enclosed questionnaire was developed to secure the desired 
information. I appreciate that you are a busy person but I hope that 
you will find the necessary time to complete the questionnaire and 
return it to me in the self-addressed envelope. Your consideration 
and cooperation are essential to the success of this study. 
In addition to the questiom1aire :f\trther infonnation and assist-
ance are needed from you. I need to know the number of those of your 
faculty other than you who now are supervising student teachers in your 
student teaching program so I can send the proper number to you for 
distribution to them. 
It is also necessary to learn from you: (1) the name and address 
of the secondary schools in whioh you have student teachers placed at 
present; (2) the names of the teachers in these respective schools who 
are serving as teacher-supervisors; and (3) the name of the prinoipal 
of each of these schools so I can send them questionnaires to distribute 
to the members of their staff who are serving as classroom teaoher-
supervisors. 
All information that is received from those participating in 
the study will be kept confidential. I gladly will send any information 
oonoerning the results of the study to any participant so interested. 
If you can send the requested information. I would appreciate 
receiving it by the 28th of March so I can mail the additional question-
naires needed. 
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Thanking you for any consideration you can give these requests, 
I am 
Enclosures 
Sincerely yours, 
/s/ Marshall v. Carlson 
Marshall v. Carlson 
APPENDIX C 
APPENDIX C. LETT ER TO PR INC IP AL 
April 18, 1958 
Dear 
I am Marshall V. Carlson, a sooial studies teacher and the 
basketball and tennis coach at East High School in Des Moines. At 
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the present time I am supervising a student teaoher as part of the 
Drake University student teaoher training program. Because of this 
interest and a desire to fulfill a Master's Degree requirement, I am 
doing a study to determine the purpose, .t'unotion, and responsibilities 
of the college supervisors and classroom teacher-supervisors in the 
student teaching programs of Iowa colleges and universities and the 
public, paroohial, or laboratory schools which they utilize. 
The enclosed questionnaire was developed to secure the desired 
information. The director of student teaching at 
------~--~---~--has tilled out and returned one of them and has given me the informa-
tion that there are of your teachers who are supervising his student 
teachers in your school at the present time. 
I appreciate that you are a busy person, but your professional 
consideration and assistance are essential to the success of this study. 
Would you please ask each of your teachers who is supervising a student 
teaoher to complete the parts of the questionnaire that apply to his 
situation and return it to me in the enclosed self-addressed envelope 
by the of ? 
All information that is received from those participating in the 
study will be confidential. Information concerning any results of the 
study gladly will be sent to any participant so interested. 
Thank you very much for any consideration you can give these 
requests. 
Enclosures 
Sincerely, 
/s/ Marshall v. Carlson 
Marshall v. Carlson 
